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BACKGROUND INFORMATION ON SOUTHEAST ALTERNATIVES
June, 1974

The Experimental Schools Program (ESP), a plan testing
comprehensive change in education, was initiasted in
1971 with the intent to bridge the gap from research

and experimentation to practice.

The experimental schools concept became a reality
when Tangress appropriated $12 million for the fiscal
year 1971 foilowing President Nixon's message on edu-
cation reforn, March 30, 1970. The program was first
sponsored by the United States Office of Education and
now is directed by the National Institute of Education

(NIE).

The Minneapolis Public School District was one of eight
school districts throughout the nation that recelved
$10,000 plarning grants to prepare a proposal for a
single comprehensive X-12 project. In May, 1971 three
c¢f the eight districts, Minneapolis Public Schools,
Berkeley Unified School District of Berkeley, Cal’lor-
nia and Franklin Pierce School District of Tacoma,
Washington, were selected as experimental school sites.
There are 18 experimental school sites as of 1973.

Southeast Alternatives, the name given to the Minneap-
olis Public Schools! Experimental School Project, was
funded for five years. On June 1, 1971, a 27-month
operation grant of $3,580,877 was made to the school
district. A final 33-month contract for $3,036,722
was approved by the National Imstitute of Education

(NIE) on May 22, 1973.

Major factors in the selectic. of southeast Minneap-
olis as the site for the Minneapolis program were

its commitment to a comprehensive proposal, past
record of responsible innovation, and plan for pro-
viding parent. choice of alternative schools. The
2,200 K-12 students in the project include a racially
and economically diverse urban population. Southeast
Minneapolis, bounded by factories, flour mills, free-
ways, multiple dwellings, residential neighborhoods,
shopping aress and railroads, also houses the main

campus of the University of Minnesota, Minnegpolis.
Stately old homes, low income apartments and expen=-
sive condominiums are all located in the area. This
misture of ages, occupations, interests, and life
styles supports a diversity of views about the nature
of public education which the five SEA alternative
schools of parent choice reflect.

The central theme of Southesst Alternatives is to pro-
vide comprehensive change in the educatlional structure
and programs for the better education of children,

The change is accomplished by offering cholces to
students, teachers, and parents in the types of educa-
tional programs avallable, involving students,

faculty and parents in educastional declsion-making
processes gnd decentralizing the administrative struc-
ture of the school district to local schools.

At the elementary level four major alternative school
programns are offered:

The Contemporary School at Tuttle utilizes the graded,
primarily self-contasined classroom structure. The
basic skills of mathematics and language are developed
through an individualized multi~-text, multi-media
approach. Students flow betueen their base rooms and
a variety of learning centers to participate in
learning activities throughout the entire school day.

The Contimuous Progress primary at Pratt and the
Continuous Progress intermediate at Motley allow each
child to advance at his own pace without regard to grade
level. Mornings are highly structured with langusge
arts, math and social studies. Afternoons are used
for two week interest groups designed and implemented
by students, faculty and staff, parents and volunteers.

The Open School at Marcy offers flexible curriculun,
scheduling and age grouping, with erphasis on helping
children to learn to think, and to learn to make
independent judgments.
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The Free School (K~12) has curriculum flexibility al-
lowing the student to pursue areas he or she wishes to
develop and experience with emphasis on making the
curriculum relevant to present day issues and on
enhancing students! skills, knowledge «nd inner
autonomy for acting as free people in an environzent
of rapid, almost radical change. The Free School is
particularly committed to recognize and oppose racist,
sexist and class oppression in today's world.

At the secondary level the Free School program option
is available as well as the flexible Marshall-Univer-
sity High School array of courses and activities. At
Marchall-University High School each student with his
parents! consent designs his or her educaticn program
within a trimester system of twelve week courses. In
addition to single discipline courses there are multi-
disciplinary courses, independent study opportunities,
and a variety of off-campus learning programs in the
comrmanity.

The transitional program for grades 7-8 at Marshall-
Urniversity High School has been revised to offer choices
to students coming from the elementary options. 4n
ungraded Open Classroom and graded c¢ialSed zre gvall-
able as well as A.L.E., the Adjusted Learning Environ-
ment for students with special needs. Teachers work

in teams to offer a flexible program to meet the needs
of students in the transitional years.

4L Teacher Center has been established to : rovide teachers
with an opportunity to receive substantial inservice
training as well as to provide an avenue for preservice
experiences. An Inservice Committee macde up of teachers
from the schools receives proposals and acts on then,
thus providing a direct role for teachers in the staff
development activities. The University of Minnesota

and Minneapolis Public Schools jointly operate the
Teacher Center which was first initiated with federal
SEA funds.

Evaluation of the SEA project is both internal and
external. The lLevel I internal evaluation team
provides day-to-day responsive formative evaluation
to program decision-malers including parents,
administrators, faculty, staff and students.

The Level II Evaluation team is organized by the

ARIES Corporation. This external team is known as

the Minneapolis Evaluation Team (MET) and is
accountable directly to N.I.E. The purpose of
external evalmation is to independently collect
information of a summative nature about SEA which will
be of use to practicing educators who are in the
process of designing, implementing or operating
prograns to improve education

{~
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Like Marcy Open School itself, this evaluation is, in many ways, not traditional.

It has been consciously

designed to include both process and product which are not only compatible with the school, but which in fact,

represent many of the same values as those of the school.

Participants in the school have placed strong value on;

{2) personalized curriculum, (b) the experiential nature of learning, and (c) a holistic nature of learning. These
are all intricately intertwined, and have mewaing for the school and for the evaluation of the school:

MARCY CPEN SCHOOL:

Personalized Curriculum. Curriculum varies
for each child as teaching extends from
interests, needs and abilities of each child
or group of children. The school personnel
seeks to be aware of each child as an indi-
vidual, and of potential relevant learning
activities and materials. Decisions on the
curriculum are made by the individual

child, the teacher, and the parents.

Experiential Nature of Learning. The school
seeks to have the children experience

language rather than ~»ly to learn reading,

to experisnce comput and relationships
rather than only to le«..a about sceial studies.
Participants in the school belijeve that ex-
reriesrce is the best transmitter of imowledge.
Furthe., ithe child is expected to interact with
Fis environrent - to have an effect upon it -
tr erange it or to recognize ways in which he/
she seeks to nove toward change.

Holistie Nature of Learning. Major emphasis
15 riaced cn the interrelatedness of learning.
Orsonizational structures, activities and
materials are considered in terms of their
rulti-dimensicnality of goals. Conscious
attention is given to a child's feelings
atsut himself and his world, how those re-
-ate to his relationship with others and

how those relate to his interest and ability
in learning. The staff seeks activities
wnich allow the child to experience the rela-
tionships between language, computation and
other disciplines, rather than departmental~-

izing them into separate content areas.

EVALUATION OF MARCY OPEN SCHOOL:

Personalized Evaluation. The determination of the success of the
school will vary depending upon the values and perspectives of
interested people. This evaluation presents statements of what
was made available by the school and of what was accomplished

by chiidren in the school. Decisions as to the validity of the
activities and as to the success of the school must be left to

the individual reading tne evaluation report, according to his own
values and perspectives. Such decisions cannot generalize to
cther open schools, but relate only to this open school as an
*individual® among many.

Experiential Nature of Evaluation. This evaluation attempts to
provide an opportunity for the reader to experience the school and
its children. It provides charts and figures, photographs,
drawirgs, and the works of children and adults. Any such report
can only be a vicarious representation of the school and its
processes. 1t is presented as a report-in-process. Readers

are Invited to react to it and send it back for new descriptions
or new data about which they are concerned. Its primary purpose
is to have an effect upon the school as it reveals necessary
areas for modification.

Holistic Evidence for Evaluatior.. Three of the school's goals
for children hiave been chosen for special attention in this eval-
uation. They include a range of process, content and context
tyrical of the pgoal statement as a whole. The evidence pre-
sented attempts to observe a natural order of events as they
happen in the school with a minimum of distortion through
departrentalization. Both objective figures and subjective
Judgments are included and are considered to be valid. The
environment of the schooli and the activities and products of the
children are viewed, as much as possible, in terms of their multi-
dimensionality of ~ffect.

l1Ruth Anne Aldr:ch, "A Value Perspective on Evaluation,™ Changing
Schools, Noe W9, pp. 6-8.




The general design of the Marcy School Evaluation
is as follows:

A. Selection by school participants of
priority goals.

B. Assessment by the evaluator of the environ-
ment of the school as it relates to those
goals.

C. Assessment by the evaluator of children's
responses to that environment.

D. Feedback of assessments to relevant
decision-makers.

A. SELECTION OF PRIORITY GOALS

Throughout the first two years of Marcy Open School's
exictence, the staff and parents have identified and
later revised a list of 17 goals fer children. The
¥arcy Evaluation Comnmittee, staff and Advisory Council
have chosen three of those goals as being of high-
est priority for evaluation:

Goal 1: We want girls and boys to speak, listen,
write, read and deal with mathematical concepts
effectively and cenfidently. To gain profici-
ciency and enjoyment, these skills should be
vracticed widely as the child pursues his interestis

and scens answers to his protlems in school and out.

Goal. 2: We expect that children will take more
responsibility for their own learning in all
areas - social, academic., rhvsical.

Goal *:
their understanding of their individual rights
and the rights of others.

We hope that children will increase

E

B. ASSESSMENT OF THE SCHOCL ENVIRONMENT

The Marcy staff and Advisory Council have taki— a
stand recognizing their responsibility and account-
ability for the environment which they create for
the goal areas. The desisions are the school's as
w use of time and space, the materials and acti-
vities made available for children, and the nature
of the interactions between adults and children.

A primary aspect of the evaluation of the school
is an assessment of the enviromment in classrooms
and interest centers via the following methods:

Use of time - Teacher guestionnaire
Observation
Use of space - Mapping
Photography
Teacher questionnaire
Materials - Observation
Teacher gquestionnaire
Activities - Observation
Teacher guestionnaire
Phctography
Adult-Child Interactions - Children's Interview
Observation

C. ASSESSMENT OF CHILDREN'S RESPONSES

The staff and Advisory Council recognize the limita-~
tions of the schooltls potential effect on what children
learn. By the end of sixth grade, children have spent
only 7% of their lives in school. During that time
families, peer groups and other sccietal circum-
stances have greatly iniluenced a child's learning.
Though the school is limited in its influence on
children's learning, and should not be held account-
able for what each child learns, a part of its account-

2Ruth Anne Aldrich, "Innovative Evaluation of Educatiom,®
Theory Into Practice, XIII, February, 197k, pp. 1-k.
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ability for the environment described earlier is knowing
how children are responding to that environment. An
assessment of those responses is part of this evalu-
ation report. A sample of 20% of the September, 1973,
enrocllment has been selected from among each age

group (5-year-olds, 6-year-olds, etc.), from among
children of racial minorities and of the racial
majority, and from special education children.

The following information is reported whenever it is
available for those children:

Fall and spring daily activity records

¥Yonthly or weekly activity records

Records of involvements and products from
interest centers

Math, languaging and affective grids
(Marcy-designed records)

Standardized test scores

Samples of writing

Photographs of art work

Selected statements from end-of-year
reports to parents.

D. FEFDBACK TO DECISION-MAKERS

Generally, three types of reports have emerged from
the information collected - reports to individual
teachers, reports to staff and Advisory Council,
report to the general public.

A1l information which is collected is given to the
teachers involved, in either written or verbal form.
Srecific details are included, identifying children,
activities, and time so that the information can be
used in appropriate and meaningful ways for planning.

Two generalized reports have been presented to the
Marcy staff and Marcy Advisory Council, one during
December, 1973, and a second in May, 197h. These
reports contained all information available - written

in summarized form s0 that specific classrooms and
children could not be identified. Specific meetings
of the two groups were set aside for discussion

of the reports and the implications for program

of the information they contained. In addition,

the reports were referred to at various times through-
oul the year as program-planning was in progress.

This report is designed so as to be reproduced in
larger quantities and made available to all Marcy
parer.ts, to interested Minneapolis Public School
personnel and to other interested educators. As
described in the introduction to this report, it
is designed to allow readers to experience, to
interact, and to bring their own values to bear

on whatever decisions may be relevant to their own
roles.

<
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Data on the environment was collected on all classrooms
and was given in a repcrt to the Marcy staff and Adviso-
ry Council. This report of the environment includes in-
formation on a primary (ages 5-8) and an intermediate
(ages B-11) classroom, each selected randomly. The in-
formation is divided into five sections: A. General
Description of Goal-Related Programs, B. Time, C. Space,
D. Materials, E. Activities, and F. Adult-Child Interac-
tions. Each section presents information on those eie-
ments as they relate to the three goals named in Section
III.

A. GENERAL DESCRIPTION OF GOAL~RELATED PROGRANS

Goal 13 We want girls and boys to speak, listen, write,
read and deal with mathematical concepts effectively
and confidently. The intent of Marcy'!s reading program
is to vrovide children with a rich repertoire of
"]languaging® activities and to encourage them in direc-
tions tnat will help them develop their ability to un-
derst-nd and use increacingly sophisticated forms of
sieech and writing to express their feelings and ideas
adequately, to stretch their imaginations, to state
treir ideas znd oplnions, to communicate information,

to carry on logical processes, to fantasize and to play.
Reading is not treated ac a separate subject. Rather,
it Is considered to be a symbel system that children
need tc learn to use effectively if they are to com-
mundcate with and learn about the world around them.

Trpiecallv a child's first reading experiences at Marcy
are rith people reading to him as he sits nearby or on
4+ 1vp locking 2t the book and "reading™ along. He
iictates storiezs about such things as drawings, pictures
ar.d experiences and if' 3 need is evident, personalized
phcnics lessons are built around the child!s own words
znd experiences. If zni when the child is at an appro-
priate level in reading, the teacher'!s job becomes one
of motivating the child to read for pleasure or infor-
mation; of providing the time, space, materials and

atmosphere conducive to reading. Specific skill mate-
rirls and games, library boocks, and developmental read-
ers are introduced as they are apnropriate to the indi-
vidual child!s development.

The Marcy mathematics program is an individualized
activity-oriented program. In the spring of 1971 the
Marcy staff adopted a set of mathematics objectives
for school-wide use. All of the materials available
to teach or relnforce mathematical concepts are keyed
tc the objecilives of the program. These include com-
mercial materials, approximately 50 parent-designed
mathematics games, and a varlety of natural objects
and measuring eguinrment.

Project activities attempt to involve mathematical
concepts in ways that are meaningful to the child.

For example, symmetry is studied within the context

of pottery, Hammer Hall (industrial arts) and the
playground. Computaticnal skills are a must for chil-
dren who participate in the production, advertising,

selling and buying for the Marcy store.

The program also uses the Hewlett-Packard computer sup-
ported by the Mimneapolis Public Schools. An interac-

tive drill and practice program is used to monitor the

progress of individusl children in computational skill

development.
instructional activities are designed for him. Older

children learn to write programs in the BASIC language
and use the computer to sclve problems and to simulate
activities such as landing on the moon.

Goal 2: We expect that children take more responsi-
bility for their own learning In all areas social,
academic, physiecal. Value is placed on internal
rather than external motivations for learning. Thus,
there is an attempt to structure the environment so
that children can see the functional need or aesthetic

-4
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benefits from learning something and can, in turn, take
the responsibility onto themselves for learning. In
order for this to be accomplished, children must have
choices in what they do - an opportunity to make good
choices and to reap the benefits, and an opportunity to
make bad cholces and to learn from them. The responsi-
bility for those choices rests with the child. The
teacher's role in this process will vary with the needs
of the particular child.

Goal 3: We hope that children will increase their un-
derstanding of their individual rights and the rights
of others. The goal is to consciously help children
to be aware of their own and otherst! rights and how to
maintain them. To this end they are included in the
process of decision-making in establishing and main-
taining classroom rules and procedures, and when indi-
viduals or groups come iricu conflict, in determining
possible solutions and in implementing a favored solu-
tion.

B. TIME

Table 1 lists the approximate periods of time which all
classrooems in the building spend in daily activities re-
lating to chiidren's experiences in goal areas. The times
are approximate, and will vary with special activities.
All activitles within a category, e.g., all activities
done by children during project time_ :ri']l not necessarily
relate to all the goal-areas checked in the table.

.. BEST COPY AVAILABLE
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One primary teacher has described more fully the kinds

of activitles which occur in her room during these time
periods and how she believes that they expose children

to the experiences expressed in the gosls:

Circle Meetings - There are generally four group
meetings during the day. During the morning meeting
the children speak and listen to each other while
sharing experiences or special possessions. They
have practice in waiting their turn to initiate or
respond, to be politely heard, to give and receive

1<




compliments and to plan upcoming activities. Be-
fore dispersing for quiet time, the children sign
up for special centers and indicate reading wrlit-
ing and math activities they plan to pursue with
consent or recommendations from the teacher.

The circle meeting af‘er recess is for discussion

of any problems that have occurred in the morning.
These frequently involve the abuse of the rights of
others and the discussion centers on feelings end
alternative acceptable behaviors. Declsions for pro-
ject time activities are stated, including those in
special interest centers. Children are encouraged
to follow-thromgh on their plans and to be consider-
ate of the space, equipment and noise-level needs of
other activities in the room.

Prior to lunch is a time to evaluate work accomplished
and to glve consideration and direction for furthering
progress. The circle meeting following lunch is pri-

marily for practicing skills in question asking, sum-

arizing, evaluating, observing and other thinking and

process skills.

Quiet Time - The child takes the responsibllity for
following through with his plan and for seeking help
when needed from peers or adults. The child chooses
his reading and math material with guldance when he
has difficulty selecting what is appropriate for his
ability. Games requiring reading and/or math skills
are acceptable choices for the child. Multiple choices
are available for writing.

Project Time - Choices range from integrated projects
(crayfish) and integrated activities (Monopoly) to
art projects or games that have less integration of
subject matter. Projects may involve a small group
or a single individual and cover varying lengths of
time. Skill help is given by peers or adults as
needed. Quiet time activities may also occur during
this time,

During October, 1973, spot observations of activities
in two classrooms were conducted during quiet time.
Activities and their relationship to Goals 1 and 3
are listed in Table 2. Such observations could not
reveal any relationship to Goal 2. Links between
activities indicate that childrem or groups of chil-
dren were working together or side-by-side. The
numbers in parenthesis indicate the number involved
in an activity.

“able 2. Activitiex noted in Marcy classrooms during a spot
oservarim of guiet time, Ocioler, 1973,

Goal 1
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C.

Classrooms and hallways throughout Marcy are arranged into various large and small areas separated by bookcases,

SPACE

BEST COPY AVAILABLE

tables and room dividers. The following maps i1llustrate two of the classroom arrangements and the materials

located in each area of the room.
facilitate: A = languaging, B = math.

The circled letters indicate a part of Goal 1 which that area is arranged to
Goal 2 (taking responsibility for own learning) and Goal 3 (understanding

individual rights and rights of others) are not facilitated in any particular area of the room. The numbers on
the maps indicate the number of children in that area of the rcom during a May, 197L, spot observation.
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In addition to the classroom itself, space in

the hallway is sometimes used by children and adults.
An additional small room in the basement is used

for some small group activities with five-year-olds.

In the hallway outside of this classroom are three

tatles, twc room dividers, a teacher's desk and file

cabinet, and floor space which is often used for
activities by teachers and children from the room.

Other spaces in the building are designed for encouraging growth in goal areas: Hammer Hall (industrial arts),
rusic room, gymnasium, pottery room, multi-media and a small-group counseling room. The activities which take
place in these spaces will be described in the activities section of this report. A

-10-
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D._ MATERTALS Blocks Money

Mearsuring instruments Activity Cards
Each room contains a variety of materials with which Ganes Mini-pacs
children may work. The primary and intermedlate teach- String Worksheets
ers were asked to list the languaging materials in their Paper Humidiguide
rooms during the week of April 1; 197h. Responses from Balance Timer
the randomly selected primary and intermediate rooms Flashcards Attribute blocks
were: Counters Pattern blocks
: Sand Geo-board
Moffett Cards Basal readers Water SRA cards
Books for writing Dictionaries Clock Geo-blocks
Games Magazines Workbooks Maps
Sand table Comics
Playhouse Handwriting charts The relationship of some of these materisls to
Tapes Writing actlivity cards mathematical skills is shown in Tzhle 3.
Records KHorkbooks
Books Mini. -pacs Table 3. PRelationshlp of coemon naterials .o mathematical skills.
Flashcards gm writer Materials hetivity Mathematic Skill
Writing materials Encyclopedias { Prirary Room
Puppetry People Sand Haking pilec of nand Corparing D
Chalk board Worksheets Sard Table Hoking chapes in sand  Sortlng e
Art materials Newspapers ant batiaong ey ing
Counting
A playhouse area is found in every primary classroom
and is considered by the staff to be an activity direct-
ly relating to languaging. In playhouse, children from Intermedizte Roon
a wide variety of backgrounds and experiences play to-
gether and communicate with each other. In this setting, Nm,mmemmhw:a wheel Wx%m.mmm%w%sﬁ of | Beamirenent skills
words and ideas are imaginatively generated by role Tape measure ¥ playground Ratio and proporiien
playing. Children take on another life-experience, o K ks T CUele dreving.
another perspective, and ancther style of speaking. B s theree with J:Eﬂ.sqaﬁ minimn
They must learn to communicate clearly with each other aame perimeters but dif} = i
in order to share the experiemces in the playhouse. ferent areas.
Teachers were also asked to list the math materials in In addition to the materials in the classrooms at any
their rooms during the same week. Responses by the same given time, teachers and children have access to the
two teachers as above were: math and reading bank. ILocated on the first floor of

the building, the bank is maintained by math and
reading specialists and contains commercia)l and

volunteer-made books, games and other materials

categorized according to skill-level.
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E. ACTIVITIES

Activities are available for Marcy Children in
various settings and situations. For the pur-
poses of this report, six types of activities
will be described: 1. Classroom Activities,

2. Interest Centers, 3. Community Volunteer Pro-
gram, Y. Community Day, 5. Speclal Education,

6. Counseling.

1. Classroom Activities - Classroom teachers are
responsible for structuring activities in their rooms

in response to the needs and interests of individual
children and of the group. The responses of the
sample pirmary and intermediate teachers concerning
goal-related activities during one day in April, 197h
are listed below:

(a) languaging activities
Primary - creative dramatics, reading, writing,

playhouse, puzzles, alphabet game, records, blocks,
cutting pattern pictures, astronomy group, Star Trek.

Intermediate - reading, homonym-synonym work-
sheets, writing baseball. stories, creating games,
figuring and writng recipes and plans for camp, writ-
ing poems, map reading, discussing and reading about
Finland, Probe, Silly Syntax, research on birds and
coins, azdult reading to group.

(b) math activities

Primary - cutting patterns, work in books, weigh-
ing, measuring, estimating, chess. Trcuble, home-made
games, color math, flashcards.

Intermediate - division, metric sheet, miles on
Mexico trip, calculator, ccmparative pricing, Heads
Up, Psychopaths, story problems relating to camping,
geometry test, skull squeezers, timing flow of
liquids, balancing chemical equations, baseball game.

(c) activities for taking responsibility for learning.
Primary - quiet time, club, space trip, painting,
batiking, card-making, games, legoes, blocks.
Intermeidate - expectation that all are actively
involved, daily record chart, recordkeeping folders,
appropriately setting up centers, walue clarification
exercise, choosing and carrying through on involvements. .

(d) activities for understanding individual rights

and rights of others.

Primary - playhouse, games, playground, quiet
during skills time, space limitations, small "problem"
meetings.

Intermediste -~ group ratings on students entering
reading meeting late, discussion of name-calling,
continual awasreness of voice-control, talking-through
hurt feelings, putting materials away, determining
foir way to sign up for gym, listening to others in

meetings.

A primary goal of the school is integration of learn-
ing experiences. To this end, it is important to note
the nature of the activities listed by the teachers
in the categories (a) through (d) above. In all of
these categories, the experiences include some very
skill-oriented tasks as well as tasks which include

many processes and subject areas. For exarmple,
languaging activities in the intermediate

laad

N

room include homonym-synonym worksheets as well as
writing recipes and plans for camp.

The curriculum "tree® on the following page is a

further illustration of the integration of curriculum
valued at Marcy. The basic theme of the tree is

Native Americans. Children in the room participated

in any branches of the tree by choice and, in fact
designed the branches themselves. The reader might,

look at this Miree" a:ul relate the activities to the -
three goals being examined in thls report.
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2. Interest Centers -~ Five permanent interest centers
are maintained in the building. The times when those
are available are listed in Table 1. Table L lists
the optional activities available to children in those
centers during one typical week.

Table L. Sawple ona-week options availsble to children in permazent interest

ceniers.

—

Music

G Floor Heckey - intorvadiats children

Hamay Hall

Pottery
¥adie Center

Centear Activities

Prizary Integrated Arts Workahop
X¥innegota Orchestra - Striags
Leprechaun Choir

Superstars

Intermediate Integrated irts Workshop

Gyrnastics

» | Pasketball

Flaor Hockey - prizary children
Scouters

Box Hockey

Sycare Bencing

"Card Hockey

Tumhling

Banardrent

Woodworking - with e variety of hand and powar tools
Printing

Molding plastis (rings, etc.)

Work with clay - wheal, glazing end firing

Library and media zmaterials

4 major premise of the school is that Goals 2 and 3
{responsivility for learning and understanding
individual rights and rights of others) can best be
facilitated by giving children choices. The choice-
naxing is reflected in the organization of the cen-
ters, particularly the schedule implemented April
15, 197L. Children mnke choices concerning partici-
pation in interest-center activities.
teacher in those choices has yet to be examined.
teachers' influence can be noticed as they suggest
participation to children, in some cases as they re-
quire that a child go to a center at least once in
order io be able to make a knowledgeable choice, as
they do or do not provide for conflicting activities

The role of the
The

~16~
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in the classroom, and as they ask for an accounting by
the child of what he did during his time in a center.

3s Community Volunteer Program - In addition to the
five permanent centers, numercus other activities take
place over shorter periods of time, staffed by com-
munity volunteers. These may be in a particular class-
room or available to any interested children through-
out the school; they may be seb up somewhere in the
Marcy Building or somewhere in the community. Table 5
lists such activities for a sample week.

Table 5. One-weok sample of short-range sctivities staffed by community
valunteers .,

——

Aetivity # Marcy Classrooms with Perticippting

children

i

Sewing

French 1, II, snd TIZ

WHMR -~ Station Tour

Sketching at Gomo Couservatory
Photopraphy

Iranian lew Year

N NN N

Minneapolis krt Institute Drawing
Class

The Community Resource Coordinator wWorks with Marcy
staff members to determine what short-range activities
would be appropriately conducted by volunteers ac well
85, what longer-range volunteer help would contribute
to classroom and interest-center curriculum. Volunteers
are drawn from interested parents, University of Min-
nesota students, people from the general Southeast com-

munity and from Marshall-University High School Students.

In addition, opportunities are made available for Marcy
students to work in the community, i.e. two mornings

at a local nursery school, a morning at a radio stationm,
art classes at the Mpls. Institute of Arts. Students
often taske responsibility themselves for arranging the
detalls for such experiences.

P4




. Community Day - In February, 197k, a pilot Com-
munity Day Program was implemented at Marcy. This pro-
gran represents an intensification of the Community
Volunteer Program and of the priority of the school to
erase some of the walls between school and community.

The original proposal, written by a committee of
staff and parents in the summer of 1973, lists two
purposes of Community Day:

(1) to more fully integrate the school curriculum
with people, places, and things in the com-
munity, and

(2) to provide teachers with a partial school day
for planning and staff development.

Tuesday has been designated as Community Day when chil-
dren from a number of classrooms, supervised by volun-
teers and school staff, make use of the community.
Smzall groups of students meet with their teachers and
with the Community Day Developer to identify areas of
interest and ongoing study in the classroonm.

It is primarily the task of the Community Dsy Developer
toc locate sites and resources where children can have
an experience related to the identified areas and to
set up whatever transportation, volunteer:c and re-
sources which are necessary. In some classroonms,
students were also active in arranging for the
experiences,

Though the original proposal called for all classrooms
to participate in Community Day every week, the pilot
program showed that this was impossible to arrange.
Generally three or four classrooms can be accomodated
cn any given week,

Tabies 6 and 7 1ist the activities in which primary
and intermediate children from the randomly selected

primary and intermedlate rooms participated during
one Community Day in May, 197h:

able €, Involvement of s primary classropz in Commmity Day on May 1, 197h.

Aetivity # of Children Site
Par s~redics h St. Paul Fire Depurtment
Pop 2 7-Up Carpany
Bews L Folvwn o 08 Vet o) Baegloay Teat,
Cars 2 Ridlard Ca-opm Guu Station
Archiiects L K. BEapron & &ssociates, Architects
¥Unpic 5 Eagle Mogic Store
Space 2 Briivern.oy of ¥inncsola, Aatronowy Dent.
Balergate 2 Ron Schurin, 57tk DFL District
Fireren A Untvers ity Firehe e 4%!
Table 7.  involeesents n..ﬁ 15 dyleres .o, wreeen 1 Uit b oem My 1), 1974
Aot vt #of vaniid Site
.!“....M..ﬂ.r.”s.. S ) ‘ Liphtningy & Do ient Phooncrana Inst.
Atireel Care & Skeleterns € Praver ity uf Firn . -
lutterfly Coltlecting 3 Uplverzlty of Firdes:ta, Entocology Deptd
Coirt and Stanps ] Dowmtewn Male, 0 in Stares
Finkb g & Codnr Lake
Spreu 2 ¥et Stalium

More detailed information on the integration of
Community Day activities into the ongoing activities
in classrooms and on the planning and staff develop-
ment of teachers during the freed time, see the
separate evaluation report, "™arcy Open School Com-
munity Day Program Report,” gvailable from SEA
Internal Evaluation,




. ecial Education - Specialized activities are made
avallable for children who are diagnosed as having a
learning disability, or as being mentally retarded.

The two special education teachers work appronimately
ocne hour per day with each of 28 children i.scived.

The children are first identified through tu.cher refer-
ral which includes information on acasdemic, conceptual,
perceptual and social characteristics. They are then
tested with the Peabody Individual Achieverient Test,
Jastak Wide Range Achievement Testing, and two tests
designed by the special education teachers - Individual
Word Analysis Survey ard Marcy Math. The recommendations
of the special education teachers are then taken to the
Pupil Personnel Support team for decision on placement
in the program. ,

Children identified as having a learning disability or
as being mentally retarded are "mainstreamec™ and
spend most of their day participating in the normal
activities in a regular classroom.

In addition, for approximately one hour per day, the
children meet in groups ¢ one to four chlldren with
the special education teachers for special activities
in math, reading language development and social
skiils. By april, 197.L, some of the children noc longer
required special help in math, so they were doing that
work in their regular classroons, sometimes utilizing
additional materials provided by the special education
teachers.

In the spring, all participating children are re-tested
snd informally observed, and the information gathered

is referred back to the Pupil Personnel Support

team to determine whether they will remain in the pro-
gram the following fall.

~18-

6. Counseling - the counseling program at Marcy is

designed to service not only children, but alsoc parents
and school staff. To this end, the counselor's main
efforts have been directed toward implementing a
developmental approach, introducing guidance-based
curricula into the classroom, teaching counseling

and guidance skills to staff and refining the role of
the Pupil Personnel Team. The Pupil Personnel Team
consists of specialists, including the counselor,
social worker, psychologist, principal, nurse, specisal
education and any other appropriate classroom teacher,
working together as a team in order to provide maximun
support and aid to teachers, students and parents.

The counselor also maintains guidance groups of eight
to ten students and facilitates small group counseling.
Guidance groups are formed from a randon selection of
children and participate in activities designed to
facilitate growth in social skills. o
Counseling groups evolve sround some difficulty of a N
particular child or group of children. These might
include poor self-image, poor attitude toward school,
poor social interaction skills, etc. Groups are

formed to include children who are doing well in those
areas to serve as models. The groups meet in approx-
imately two sessions per week and include interaction
activities that will correlate with the specific
objective of the group.

CGroups continue until interest of the children wanes
or until indications of growth are visible.




F. ADULT-CHIID INTERACTIONS

4 major aspect of the environment of the school is the
interaction which takes place. In keeping with the s
schoolts acknowledged responsibility for the environ-
ment which is created, major consideration should be
given to the appropriateness and effettiveness of the
interactions between adults and children. Direct
study of those interactions was attempted by the eval-
vator who concluded that the enormity of the task is
beyond the scope of the evaluation task during this
school year. A wealth of information is waiting to be
tapped as the staff activity attempts to structure
relationships of reciprocity between adults and chil-
dren, brezking down traditional concepts of adults as
givers - of knowledge, of comfort, of guldance, of
values - and children as receivers of the same. Major
time will be allocated during the 197L=1975 school
year to relating the existing interactions with ver-
bal/nonverbal communication, child development, and
other concepts.

Inplementation of a children's interview with approx-
imately 20% of the student population has, however,
provided an indirect picture of at least one aspect
of the adult-child interactions - communication of
teacher expectations of appropriateness of activities.
A portion of the interview involved asking children
about what they can do during the variocus parts of
their school day, through the following kinds of
guestions:

What kinds of things happen during the first
meeting of the day?

What can you do after that meeting? What
else could you do if you wanted to? What
else could you do? etec., etc.

What kinds of things can you do for reading?
What elseleccccce

What kinds of things can you do for math?...cc..

The attempt was to prove as far as possible what all
the child saw as options during the dgy.

The same questions were also asked of the teachers
tc reveal their perceptions of the day. In addition,
information as to what the children actually did
throughout the day was available from classroom
observations conducted three to four weeks earlier.
Thus, a three-fold picture can be drawn from each
classroom?

1. The teacher!s perception of the day,

2. The children!s verbal perceptions of the day,

and
3. The same children's gctual tehavior during

s day.

The information from all ten classrooms in Marcy is
available in a separate report, "Children's Perceptions
of Choice and Contribution to the Environment - Marcy
Open School", avsilsble from SEA Internal Bvaluation.
Information from the random sample of two classrooms N
is included in this report. N
In examining the following two charts, the recader
misht bear in mind the following:
1. Ievel of cansistency between childrents
verbal perceptions and actual behavior,
2. Consistency between children's perceptions
and the teacher's perceptions, both in terms
of categories and in terms of the variety
of activities under those categories, and
3. Variation of degree of structure in classroonms.
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The secand half of the interview relates to Goal 2 -
children taking responsibility for their own learning.
The purpose was not to deterxmine whether children do
take responsibility, but to determine whelher children
perceive that the environment of the school is such that
it is possible for them to take responsibility.

To this end, the questions were aimed at determining
how the ~hild perceives:

1. his/her own contribution to the classroom
environment,

2. the conuribution of the teacher to the
classroom environment,

3. the contribution of peers te the classroom
environment.

Some of the questions in this section of the children's
interview were developed uy Nancy Miller, Center for -
Teaching and learning, University of North Dakota,

Other guestions which seemed relevant to the Marcy pro-
gram were written, pretested, and included in the

interview.

Children's responses for each of the three categories
of questions were coded as follows:

1
2

3

firm negative contribution to environment
uncertain contribution to environmeni
firm positive contribution to environment

0

The average for the ten Marcy classrooms are listed in
Tuble 83

22

Table 8. Childrents perceptions of the confribution of the child, thc teacher, and
of peers to the classroon environment.

Cluasroon

Rumber
Inte;vieuwad

Contribution of
Child

Contribution of
Teachor

Contribution of
Peers

Primuoy
A

B
c
D
E

v

=~ O W Vi N\

m v oW

2.4
2.9
2.5
2.4
2.6
2.4

2.7
2.8
z.h
2.6

2.4
2.1
2.1
2.1
2.k
2.4

2.3
2.7
2.¢

2.3

1.7
2.1
1.6
2.0
2.0

2.2

u\am—
©.0
2.1

1.7

More complete information on these interviews is
available in the sepsrate report described on page 19.
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A. INTRODUCTION

As described in Section III of this report, the school
recognizes its responsibility for knowing how children
are responding to the environment of the school. Given
the goals of the school, for example, it 1s important
to know if children are choosing to spend time reading
and !'stening to others read, 1f they are choosing
activities which involve math skills, and whether they
are being responsible in choosing a raage of activities
toward a personal goal.

One of the time-consuming tasks of the staff has been
to design various types of recordkeeping to help thenm
know these things sbout each child. Skill grids in
languaging, mathematics and affective areas are
standard throughout the school and are completed for
each child two times a year. In addition, individual
classroom teachers and interest center personnel have
designed other records of daily, Weekly, and monthly
activities with which they are comfortable working.
They also keep samples of children's writing, art
work and interest center products that they may be
aware of progress.

This section of the evaluation report will describe
the involviments of a sample of Marcy children. A
20% sample was drawn in September, 1973. Included in
that sample are twenty children who had been randomly
chosen for documentation for school year 1972-1973
(See "Marcy Open School, 1972-1973 Documentation®).
In addition, the sampling procedures sought a
proportional representation of children by ege, sex,
ninority/majority and special education. Children
in the sample also come from all classrcoms in the
school and frcm the various geographic areas of SEA
in particular and the city as a whole which send to
Marcy.

The sample is described in Teble 9.

Table 9. Characteristics of Saple of Childrn

Harey Femilices Ge v Avsin
aAge # in T P42 friilvjv E ¥inarityl 8 Sp. ket ot i
Camgsle & P ".y.
r“ W 6T Yy S
o BRI 1Y 1
4 1 3 2 LIE RO 81 1 O 2151} kL
1
¢ 8 z 2 2111 1 t Lletel ©
t { 4 2 ¢ 1 . U Spape] 3
8 ] (¥ 1 1 3 |k 1 2 Lizx]lol 2
e I
9 9 2 3 ER I R i c 1S5 ©
- u. ” i
“1 .mg
10 & z S I | o 2 v{viof 2
11 8 ¢ L o i ~ 1 1 ¢ v
R ] DO S D S
Tt s ¢ 11 i1 v [l h 10 1 ! —

This report attempts to summarize the volun. of

information which is available on these children.

Sections B and C present detailed information on
all six snd ten year olds in the sample, including:
Goal-relatedness of activities during one day

in October, and one day in April.

The cri-

terion used to determine relatedness of an
activity to Gaol 2 is whether the child is
werking without direct superwision of an

adult or whether the child chose to do the

activity.

if the activity involves two or more people
working together and thus having to adjust
to each other'!s needs, wants and rights.

Meetings are related to Goals 2 and 3 on the

basis of their content.

Relatedness tc Goal 3 is indicated

<9
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Participation in Hammer Hall, gym, music, and media
are reported as that information is svailable. No
records are available for pottery. It should be
stressed that these Interest-center records relate
only to involvement of children during "option®
time, and do not include activities when a entire
classroom may participate as a unit. At best,
these records are sketchy, but they do provide some
sense of involverent.

Classroom records ure maintained by many of the
teachers, either on a monthly or a weekly basis.

A semple of such records is included when availabie.

Special prograns basically inciudes three categoriles
of experiences - special education, counseling, and
an intermediate tutoring program staffed by trained
volunteers.

Languaging and math grids are Marcy designed records
which are completed for each child two or three
times each year. Samples of the grids can be
found in the Appendix. The number of skills
mastered or used frequently in each of the grid
categories is graphed - both for school year
172-1'73 and school year '73-'7h. The number in
parenthesis and the divisions on the bar indicate
the number of skills in each category. Hence, the
shaded portion of the bar indicates the proportion
of skiils mastered.

The affective grid is also a Marcy designed record.
It is a highly subjective instrument sc that it is
impossible to make comparisans across different
raters. Thus, the graphs contain comparisons for
the ratings in November and in April. Teachers
did not have access to the November, 1973 grids
at the time that they completed the April, 197L
grids.

Standardized test scores are included for those
tests taken by the child since enrollment in
Marcy Open School. .

Excerpts from end-of-the-year report. to parents
are included as gvailable. Mos* of these
reports include input from both the child,
the teacher, and other adults who work regularly
in the roon.

A small number of photographs of art work and
writing complete the sections on six and ten
year olds.

Section D contalns gquantitative summaries of the
same information for all age-groups.

3
o




B. SIX-YEAR-OLDS

1. , 2 5ix year-old girls, who has Classroon records (1 week in March):
been in the open program for two years. The Foot Book, Bears on Wheels, Silly Goose,
Moffett books, Writing 2 pp., Math 2 pp.,
Goal-relatedness of activities during one day in Password, Gym, Library, Pottery, Cooked Fudge
October, and one day in April. Languaging Grid {see Appendix A)
Goal 1 Gogl 2 Gogl 3 wg&wwm akill nastery (5)
oy : B NN
m 5 g a .w..m 218% 3 Decoding skill mastery (B)
: % H B B K aliig2B 172/473 |
S8l&li|2|8)a| 283|887 A3 VU —
] ]
Octeber - Heating <! x < z aeﬂﬂwm.."w..mmw £kills used freguently (17) w

Priting book x| x b 4 . '

Pottery X |jxt x x x x qu\qrmm_..lﬂ”,.a_ﬂu....w

Clean- x x x ve a

SNNM“N :ﬂw«w atde . < bnmwwﬁﬂu characteristics observed _gq (8)

letter gaze xl x1 x 773/ Z i

Tuister P 4 b4 4 x x r—r— | GREES e S 1 .

Drauing mural {8) | x | x| x x x - -

Mocting X x x x| Math Grid {see Appendix B) ™

Apr._ - Plaraing xpxf x x x

for day (9) Initial nunter concepta mastery {22)

Loosring x x 22/ A L L L T O O O T T O LY

Hecess : x! x x -du\.dr_wv_wvwwyvawww \

Junzle Cyn x

Conbing Wigs (2) x| x x x e e )

Clean-up x| x x x ©73/07h £ %

Drawing & cutting | S TN N D S S S AU St SR A

. {3) x | xf x x x g‘%oﬂugn subtraction mastery (2L}
Painting zural x x x 72 “ -
¥edia Center xf x x X -du\ﬂ.lM.H.Hiﬂ..«.ﬂa.Tﬁ....w...~u-
¥altiplication and divizion mastery (16}

Hammer Hall products (Jan. - April): ) ”ww““ww 1

Doll Furniture ...dl.du.-...duu

Cart

Plastic Ring .
Gym participation (3 weeks in March): Affective Grid (see Appendix C)

g#ﬂﬁm N prvreter, 1912 thvoom;ﬂn.:*aﬂ naw:.«. Eny.«xwm!ﬂ.:.&ﬂ

Square Dancing fpril, 1oii o 3 13
Music participation {(Jan. - April): Standardized Tests

Recorder Metropolitan Reading Readiness: 70%ile

Xylophone Excerpts from end-of-year reports to parents:
Books from library (1 week in March): Child comments: My favorite project was the beauty

Happy Birthday Arocund the World shop. I learned to play bingo. Marcy is fun.
Special programs: None Teacher comments: Areas of growth-social relationships,

reading, self-confidence, doing exceptionally well in math.
Areas to encourage - writing, and reading her own mooﬁmmomm
5 persistence. =8|




_ Languaging Grid (see Appendix 4)
2. six year-old boy, who has been in the .

Precoding skill mastery (5) ,
open school for two years. *72/173 % BEST s DEE
- 73/ 7k
Goal-relatedness of activities during one day in " Decoding skill mastery (8)
October, 1973, and one day in April, 197hL. “u@uwwﬂ
T T .
ol 1 Gez! 2| Goal 3 Quﬂ..nwmﬁﬁ skills used freguently (17) ” -
= - 3/ %k | 3
qletslo me..m'rw T T T T T T T T
mm w 5 m m m m m.m M mm Emwwwﬂw Mwﬁ-neozmsa observed frequently (8).
g Jo cijam e p=t &L [N 73/ | u_
GOctober - Meeting x| x x x
Coloring x ) . Math Grid (see Appendix B)
Purpets (2) Sl B x Initial mumber concepts mastery (22)
¥eetinp 172173
Coloring u 73/'7h
Jungle Gyx (2) x . . x : 2
Langzuage wkbix
e 1F R :
Yeeting xl x N1 X B/ /AA.V, .’Vq‘/.ra/d- T T T
Jpril - Meatirng x| x “ “ addition and zubtraction mastery (2h)
Measuring (3) x} x x x x t72/473
Strateze {3) x|} x xp X x 273/ 7 |
Clean-un xt x x x 0 . LI R T TREE TR R T R N SN SR
Drouing (2} x x x ¥ultiplication and division nasterv {16}
Solorirg {2} x x £72/°73 3
Heeting x{ x x T3tk i
Clock Uksht. : x xt X T § §f UV ¢ ¢ FrTr Ty
Math wctk x xl x x ]
Meeting xi x x Affective Grid (see Appendix C}
Civi) Cafense
Dril) x M X left-of -Center  Conter  hipht-of-Center
" " e L. i o] m:ﬁ.ﬁw&ﬁ.. 1973 2 6 b
Hammer Hall products: None April, 197k ) 1 15
Gym participation (3 weeks in March): Standardized Tests
Floor hockey, two times Metropolitan Reading Readiness: $3%ile
Music participation (Jar - April): Excerpts from end-of-year report to parents:
None . Child comments: I like taking care of gerbils,
Books from library (1 week in March): like to go to pottery, and learning to read and do
None math.
Special programs: None Teacher comments: Learned a lot about reading
Classroom weekly or monthly records: and math and made a lot of friends. Areas to encourage = .
None reading, writing, and spelling. .
OF

o
~26~
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BEST COPY ANAILABLE
Languaging Grid (see bvvmbnuk a)

3. six year-old girl, who has been at sﬁwwuﬁb zastery (5)
Marcy Open School for two years. ..G\J..E
Decoding skill mastery (8)
Goal~-relatedness of activities during one day in w2/173
October, 1973, and one day in April, 197kL. /T T TT1
) . ood!nw»gﬁg 8kills umed frequemtly {17)
&, . ]
Goal 1 oa) 2 [Goal 3 Ny 1
T e S SR T R A A RN R0 TS R S Y et
"ne )
o 3 gl. .wwm 2 a4 s hnmwwww.«w nnlggngﬁhvmom observed ?Sannﬁq {8)
AR E R R R EEE, a1 | 4
mw.m Q\m. .m «.m eM u,m Tbnm.wm me.m ¥ LI 4 T v | e 1
Math Grid (see Appendix B)
Octoter - Mecting f X | x} X x x Initial murber conccptn mastery (22)
Jungle Cym (2) x x 172/73 mmwmmmmmmmm WN,NVVE
Aquarian [ x -Nw\.dr,
Bgaﬂﬂu x x B SEN Mt Sy S St NS SENEI IS A SEanS SUI-SaTIsC R SAENN RO SNENE SENNN SNEnS MR SR 4
Meoting x x x Wuzeration mastery (1h}
Random Play (2) | 172/273
Language wkbk. x| x| x x x 123/
Playgrourd T T T T T T T
cleen-up x x 2035tion end subliraction mastery (2k) -
Meozing X x X “x«Ju
]
fpril -~ ¥sking plc~- . 13/°7h | ...,.,a..u......Jﬁug.a
ture book (2} x xx x x Multiplication and divisfion rastery (16)
Clean-up ol B 72/°13 1 ™
Sorting (3) x]x x x x LY 3 TA) 1
Yelghing {J) xjx}] x x x | S O AL S S O At SR A AN SR AN S S 1
Hoeting x| = x ) )
Math wkbk (2) x! xix x %
Math (k) x|z} = x| =« x Affective Grid (see Appendix C)
Reading (2) x z x x
left-of-Center Center Ripht-af-lonter
Heeting x| x x x Kovember, 1973 13 1 2
Civil Defensae ) april, 1974 13 2 1
Drill x x .

Standardized Tests
Metropolitar Reading Readiness: 81%ile
Excerpts from end-of-year report to parents:

Hammer Hall products: HNone
Gym participation (3 weeks in March}:

Nane
Mus3 - . . Child comments: I liked making eye books,
Mh participation (Jan. hpril): uHmwam ganes with people, and learning about

peoplet!s insides.

Teacher comments: Areas of growth = writing,
math, painting, and getting along better. Areas to
encourage = drawing and better math.

Special programs: lone
Classroom weekly or monthly records:
None




L.
Marcy Open School for two years.

Goal~-relatedness of activities during one day in
October, 1973, and one dsy in April, 197h.

Goal 1 Goal 2} Coal 3
-
g R
AT LR L
” [ © Mu & « .W«..l muc
— mu” rm. e e & & SER E5%
October - Abzent
April - pcg gano (3) x | x x x x
Pep pure (5) x|x x x x
Randon
‘Reading 4 x
Rath ukbk x| xix x
¥ath (3) x {x} x] xlx x x
Arvanging
Purniture x x x
Kath whkbk x! x|x x
Hammer Hall products (Jan. - April):
. Airplane
Phaser
Phaser
Airplsne

Gym participation (3 weeks in March):
Bowling
Square dancing

Music participation {Jan. - April):
None

Books from library (1 week in March):
None

Special programs:
Small-group counseling (three sessions

or more)

, a 8ix year-old boy, who has been at

BEST COPY NeuARy:
Languaging Grid (see Appendix A)
wnmmoow“mww ski1} mastery (S5}
EEEANN S L

Deeoding skill mastery {8)

. C /3
3/
r Tt rr1
™ Commmmication akills used frequently (17) i
NZATEE SRR A R
1372 (NN NSS\Y 1
| L . O B D I A O T e S T .
Affective Jharacteristics observed fregquemtly (8) -
M AN
.ﬂ&-ﬂr ¥ b § 1 4 L 4 L 4 4
Math Grid (see Appendix B)
Inttial nunber concepts mastery {22)
w22/ 13 " —
.qw\.rgvvﬁ “r——r T v
- COE S ﬂd
Runeration maztary (1h)
2/073
-NU\-NP/A....Wn._.J«..
42dition and subtraction mastery {2k)
*72/' 13
-Nw\.urpk...-.uq.n~.....__‘.hmdhq
Multiplication and division mastery (16)
/'3 4
Y YN -
& 4 & | R 1 ¥ 1 R SLI L { § L 2R 1
- w* o .,

Affective Grid (see Appendix C)

left~of-Center  Ceuter
‘Noverber, 1973 10 3}
april, 197h 2 8

Standardized Tests
Metropolitan Reading Readiness:

Right-of-Center

h
&

82%ile

Excerpts from end-of-year report %o parents:

Not available

-
-




BEST COPY. AVAILABLE

g, a six year-old boy, who has been Languaging Grid (see Appendix A)
in Marcy Open WMWOOH for two years. ndﬂuwﬁ,knusnrﬁwcs
Goal-relatedness of activities during one day in D% .
October, 1973 and one day in April, 197h. jﬂwﬁu&ﬁ aastery (8)
F . 73/*7h |
Goal 1 Goal 2} Goal 3 . L IR el SR R L L)
L = - Commmication skills used frequently {17) -
sl 8 2. lgm vw/vis (NS H
IRt I 5 Ww.m. a3 173/07h - —
WMN.WWMM.MWHMM.W d £ ¥ t 1 U ¢t o0 4§ U 1T 1T v ¥
P o E2A 0 hummo»mdo characteristios ohserved frequemtly (8)
October - Meeting xfx x x .ww“.wm i
Reading x T T Y .I..t.nL
Meeting b 3 x x
fpsies s x| x Math Grid (see Appendix B)
GClean~up x|x x x
Yaeting x x Initial nurber concepts mastery {22)
Floor hockey x x x 72773
Pythagoras Put~ e23/v¢h 1 5
terns x |x .
Reading x ‘Waneration mastery (k) &
April - ¥eet x|x x x /3RS
Hamaters (2 x X 73/ /%/./r/..q/m | SIS NN ENAS SUNSENS NN SN S 3
”Nnﬂ&wn& * M x sddition and subtraction mastery {(2h)
¥Yoeting xlx x uwm““uw
Party x| x x /11 T+ & ¢« 1 T vt &7 ¢ 7F§T © + & ¢t & 1 ¢ U7 13
Cwanahﬁ ve x x Maltiplication and divizion rastery (16)
Draving x x 7/ 13 B
thMMANw x * * * -ﬂ&-ﬂr s & 1 3 t ¢ ¥ ¢ T ¥ 4 T -du
paper x
noﬁrﬁ XX X, X
Affective Grid (see endix C
Hammer Hall products (Jan. - April): #pp )
None left-of-Center  Conter Right-of-Center
Noverbrr, 1973 1} ) 4 &
Gym participation (3 weeks in March): fpril, 1974 5 5 S
None
andard t
Music participation (Jan. - April): St ized Tests

None Metropolitan Reading Readiness: 70%ile

. Excerpts from end-of-year report to parents:
woomwswaoa library (1 week in March): Cro1d commentes Shecial Mighlights o duing math,

Special programs: going to pottery and gym, and drawing.

Teacher comments: Special growth in reading,
m%ﬁmﬂ o counseling (three sessions math and writing. Special interest in drawing. Is

an independent decision-maker. Areas to encourage =
Classroom records {1 week in March): : 13 .
Plan book, reading, copy cat, drawing, typing, help gaining socializing skills, speaking skills.

printing, reading, Chococlate Factory,
Spanish, cartoons, outer space.




BEST COPY ANAUABIE

6. , a six year-old girl, who has been

in the open school for two years. Languaging Grid Amm.m Appendix A)
Precoding skil} mastery (S)
Goal-relatedness of activities during one day in .ﬂ\.N :
October, 1973, and one day in April, 197h. o
Decoding skill mastery {(B)
23
Ganl } Goal 2| Goal 3 .3\.?4._._._
m a m » - Cossnication nkills used frequentdy (17) - . -
HEEIREL mwm Tome —
Ihsmmmmmmuwm‘m .du\.ﬂ.n.....ﬂ....a....
Jffective characteristics ohserved frequer.ly (B) ..
October - Heeting x|x}x x '72/13 [ lw
”QEBN x x -NQ-NWW ¥ : S 1 A1 Y 4 X N
Meeting x x
Drauing x x
Heeting X1 x x x N
et o Hock- Yath Grid (see Appendix B)
ey x x x Inftial mmber concepts rastery (22) o)
Pecorating bul- 1772/273 d
letin board x S x *73/77h | 19
Junple Gym x * x LG 200r yans Suremns S SN R 2 SR SR SRARCNM AL L Ty
april < ¥ecting < < * Yuneration maztery (1k)
Writing "About 72/'13
Ke™ x| x x , 237470 RN SN NMNNAN]
Lictionary x x x ' I U R SEns SuLt SR SEME RRSNE SRS NN BRNE 1
Roading x x Addition and subtractiom nastery {?4)
Eath wkbk x| xix x 172/'13
Meoting xx x 23/ KRN T T T
Mwu.wwn«.. Animal S * Maltiplication and division rastery (26) *
Gare (5} x I X x x x . ”NW“HNW L_u
fis Toaer L x *x .1 B T T T T T T g
Hammer Hall products (~an. - April): Affective Grid {see Appendix C)
None ) .
~Cente Ce Right-of-lenter
Gym participation (3 weeks in March): reverter, 2973 E?.ow nter ws.. ght-of
Gymnacstics tp-il, 17k 4 8 h
Gymnastics Standardized Tests )
Gyrnastics ¥etropolitan Reading Readiness: 89%ile
Music participation (Jan. - April): Excerpts from end-of-year report to parents:
None Child comments: Special highlights = playground,
Books from library (1 week in March): lots of friends, math, readlng, and script writing.
Wnile Susie Sleeps Teacher comments: Special growth = all academic
Special programs: areas, improved interaction skills. Areas to
None encourage = more crestive writing, some plannire skills.

Classroom records (1 week in March):
Make 10, Uncle Wiggly, batik, writing,
math, add on, space walk.




WORK OF SIX-YEAR-OLDS BEST COPY AVAILABLE

B

"o

3
&
N po vy o0 B
o Santa  Cleas.. sy M(Iu
- ‘l“ﬁsemh‘ h.\o»h. - m..-\ﬂa - —- I were tatler, I
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BEST COPY AVAILABLE

C. TER-YEAR-OLDS

1. _, a ten year-old girl who has been Languaging Grid (see sppendix A)
at Harcy Open School for three years. g?«.ﬁ\ﬁ p
A SRR

Goal-relatedness of activities during one day in Decoding sk$ll mastery (8)

October, 1973 and one day in April, 1974. ﬁﬁﬁ%ﬂﬁw&

Comcunication skills vasd frequently {17)

| Geal 1

QONPN gu .,Nn.u ..-n.“..w :
= mmw..m.ws ' T V't ¢ ¥ o vt v v} -
i M m : m 213 Rk 3 m.m.. hhmona\,wta charagteristics -l.crved fregquextly (8) ' -
BRI EREREI LR R —
October - Heeting < lx x | x Math Grid (see Appendix B)
Addition xi x Inttial nunber concepta mastery (22)
G2 X |x x 213NN S N 8 8 S S S S O USRS S, AR NMENNY
Eeading x |x x x 123/ 7% //-/./J/AA///).//////// NN SNSSNNNNN
Yoza x x ¥ A - i M ) P < LSRN S o aesus Suame fuma 1

Yumeration mastery (1h)

Graup Discussion
6 *72/13
e v JHHER L A O A AN
dpril - Heading x « 2ddition and aybtraction mastery (2h)
Racurdzeeping (L) x |x}{x{x x x 22
Roading x 173 7% KA SS A S S A O S S U OSSNSO
¥eatirg - x !x x x L SUEN SRR SUNCai RSt UL SHENY N SRS SN SR S I YA SRR SN SR AN
¥7thaolozy (9} x jz x x x ¥ultiplication and division rastery (1€)
Beading 3 112/:13 1
j LY 5 45 1
I rvrr e rtv 1ty v i Ty
Hammer Hall products (Jan. - Aprilj}: Fractional nunbers mastery (22)
None uﬁ.\nd_ i
Cym participation {3 weeks in March): BrENN— > v
Floor Hockey (3 times)
Gymastics
Yoga Affective Grid (see Appendix C)
Basketball left-of -Center Center Right-of-Lenter
Square Dancing (2 times) w«wmxmwm_wd w b w
Music participation (Jan. - April): T
Movement Standardized Tests
Books from library (1 week in March): Gates MacGinite Vocabulary Comprehension
None '73 384ile L8File
Speclal programs:
None ° ‘
Classroonm records:
None




2. , a ten year-old girl who has been
in Marcy Open School for three years.

Goal-relatedness of activities during one day in
October, 1973, and one day in April, 1974,

Gon) ) Goal 2 jioa) 3
[}
-t
(]
g Bxl8% 2
' m 4y 3 w | W cwl m m
m [ W- vrw [ M -“ ul n 2R gy
22141 A 2ls|~&a [ 5
Octoher - Moeting = b 4 x
Randon
Reading Y2) x x x
Colluge l) x x x x
Poriery x jx | ¥ x x
reeuiry x {x x x
Readir ~ X
Spril ~ Frizoirip
{20} £ }x x x
Oy X tx x
Yeetling x x
Palnrooy nm~ x x x
“ini-z Yer (3) x x x x
Clean-up x x x x
¥Yeeting x I x x
¥ath . x$ x[x x
€. - v le & -
§;-attex m....u,vaSC x z 1z ¥
Hourt ~bsunlivs x

Hammer Hall products (Jan. - April):
llone

Gym participation (3 weeks in March):
Syuare Dancing

Yusic participation (Jan. - April):
None

Books from library (1 week in March)s
Mystery of the Haunted Pool

Special programs:
Hone .

Classroom records (month of March):

Math, multiplication worksheets, Reading -
Mystery of the Haunted Pool, Sneezy and
Breezy, Writing - "All About Me®, camping
sheet, names booklet, "The New House."

BEST COPY RUMLABLE

Languaging Grid (see Appendix A)
Precoding skill mastery (5)

v22/73
A NIRRT

Decoding skill mastery (8)

t72/*13 |
*93/v 7k
[ 200 e S L B

jmgpns ekills used frequertly (17)

b AN S :

.uu\.drﬂﬂtv ./ /. /.//. /WV/.Jr//_/A —1 . N
Affective characteristics otserved frequently (8)

22/°13 ¢ —1

237 NS AN o

X Y 1 <

¥atr 3rid {see Appendix Bj
Initlal numbter conceptn rastery {22)

1273 IS S S S S S U S S S A A AN
W23/ //~/./ /«/./ N\ //////././// SIS

T T b & . i 1 i

Humeration mastery (1h)
172/'73

[ ]
.Nw\.:s [ ) ] ] ¥ ] T v roE S R

4ddition end subtraction mstery (2k)

2273 IS S S S N S NN AL NRNN |
t13/v ek NEYSSS SS SN SNSOOUSNSNNSNSNSANAY
L SAaE et AERrases S YLD SENE SRR SIS M S RN SRR B I R |
M2tiplication and divizion nastery {16)
Ly AN S] H
oy AN SANLY i
Sy Nt T T S T 2 S A R AL R
Fraztiona) mnonbers mastery (22)
72/ 73 | 3
2/vil BN )

1 § * [ ] 1 ] « 1 4 . K . . v Y v 1 v T

Affactive Grid (see Appendix C)

Left-of-Coenuter Center Eight-ol-fenter
E

Love-Yer, 1571 1 5 La
pril, 9L 1 4 1l
Standsardized Tests .
Gates-MacGinitie Vocabulary Comprehension
71 B87%ile 91%ile
r72 79%ile 28%ile
173 75%ile 53%ile




EST COPY AVAILABLE

3. ~, a ten year-old boy, whc has been Languaging Grid (see Appendix A)
Frecoding skill mastery (5)

in Marcy Open School for one year. .u»\.ﬁ%

I
Goal-relatedness of activities during one day in Decoding skill mastery (8)
October, 1973, and one day in 4pril, 197k. "wwuw
s \ . T 6§ F ¢ bV bt
oal 1 Goa: 2, Gol ) Commmicatim skills used frequently (17)
-t o Lm - .m 2 & .ﬁ(\u:\h A: blw )
" G el g
.mm..mm.mmmwrmnnmm B URANAAAMANYi T T
g8 jelifsta g M :R1éET hnnnovndo characteristics observed frequently (8) .
- 3 72/+13 [T e T ———— .
October ~ Meetirg x X X x -N&-Nﬁ -t .t X
Group Discussion .
. (%) xlxfx x x Math Grid {see Appendix B)
mghbh 4
Creative [ratatics Initial nurker concepta mastery (22) <
(&) x {x|x x 72/ 03 e, 1=
Hoeting x x t73/ %k UMY
Group Discussion
# (3) x}lxf=x x x .nﬂwwwmwwﬁ rastery (1h)
Moating on play- 1 o 2377 AR
grouad X, x x £ ddi1ion ond subtraction mastery (2h)
MH“W!W'MGNM X x ANM\nN-W ’
Huner Rl x x 23/ I\ MR AAEAALLALALAR LR RRN .
toainy LIRS X L | SASAE ERurvam Sy WAtk i J0NE SEES SN AN R R ST TR t ¢
bzril - Meellng x = | ox wadtiplfcation and division nastery (16
PLanning sheets 2z} x x €72/ 13 LT SN AT )
¥aun wkek (2) x| »fxf xix] x | x R IV I ]
Hath wktz with | NN S JEES SHNNE JERSD TN JURE NN SN SN SN SHRNL SN SRR
agdul<s xix} 2} x}x Fractional numbers mastery (22) .
Gy x}x x .ww\.ﬁu% ]
Siily Syntax (L) xix x x 173/'7k " o ——d
Clean-up x| x x x Ay SIS Sai SRS SRS SR S S SRS SN R - :
Haering x x ¥Prazurcrent mastery (18%
uoacpoly (4) b3 I x|x x x 2/ 73 R " 3
Play Benearsal x |x} x x x x 2374 AR A SN —
Randez {5} x | SN Saun D GEAS R4S SR SaAts NS S SUNE SN SNNE S SEAN
Writiny (2) x ! x “. x x x .
Hammer Hall products (Jan. - April): Affective Grid (see Appendix C)
- iy cnter oL~ Lt r
N 1nfi-cf-Cont Cent Right~of=Cone
one Yovertnr, 1573 n L 1
Gym participation (3 weeks in March): fpril, 197h Bot AvALI~Ellacreanesacanonacnaannns
None Standardized Tests
Music participation (Jan. - April): Gates MacGinitie Vocabulary Corprehension E
None 173 68%ile 91%ile ’

Sooks from library (1 week in March}:
Greatest Packers of Them All
American Indians, Yesterday and Today
Special programs:
None
Classroom records:
None




nmmqnaﬂ-2====m

k. , a ten year-old boy, who has been
in Marcy Open Schoul .<r three years.

Goal-relatedness of activities during one day in
October, 173, and cne day in April, 197kL.

Goal 1 Coal 2 | Goal 2
|}
ol
L]
2 {x15}s g8riiis
o [aleole [ v Gt Q=
A HEHHE RS
October - Meating x | = x x
Livrary (group) x{x x
Cunversation {3) x| x
. Pairting x x
Cleaning cand (1) x
Maxing & zerving
refrestrents (L) [ x x x
Group Discusslion
(6) £ fx
Randon
4pril - Neeuing x x x
arewing x
Mleing water
colors x x x
Heeting x| x x
Drawing (2) x x
Haking get-well
card {2} x |x ) x x x x
Hammer Hall products {Jan. - April):
None
Gym participation (3 weeks in March):
Gymnastics
Box Hockey
Music participation (Jan. - April):
None
Books from library (1 week in March):
None

Special programs:
Special Education
Classroom records {1 week in April):
Blocks, puzzle, gerbils, hammer hall, trucks.
cleaned cage, sports book.

Special education teacheris records:

Lsnguaging - Last year we used a sight vocabulary
apprecach as was fearful of letters. This
year a combination of Sullivan and Ortcon-Giilingnam
was ured with limited success. He knows uoout ten
letters and can sound cut a few words.

Math - Used games, worksheets and munipulatives only
no math book or commercial programs. In the fall he
knew nurerals to 20 and could do simple additlion and
subtraction. He can now read and write any number to
1,200, carry and borrow in three places, and tell
time tc the minute - although he doesn't use his tinme
skills outside of math class yet.

Affective Grid (see Appendix C)

lpfi~of-Center Center Right-of-Center

Nover'- ¢, 1973 1) ? o
dpril, 197h i 2 o




BEST COPY AVAILABLE

Se , a ten year-old girl, who has been
in Marcy Open School for three years.

Goal~relatedness of activities a. .ag one day in
October, 1973, and one dzy in April, 197hk.

Goal 1 Goal 2 } Goal 2
u ™ & gm Sy m.m» 3
m ﬂ M. . n n“ .q.. X e m i@
ze=l ot A2] & fjEE&3 1887 |
Octeter - Absernt w day of Of servation
fpril - AMlrzurip x}x
Recordeecping (3) xlxix} xjx x x
Maeting xtx x x
Patrting {u) x {x | x x x
Clean-up x ix x
KHeeting x | x x
Hzrmer Hall products (dsn. - Aprilj:
Box
Gyr. participation (3 weexs in March):
lione
Music participation (. an. - Aprilj:
Guitar

Super stars
Books from library (1 week in March):
How We llamed Our States

Michigan
Special programs:
Small-group counseling (three sessicns or
more )
Classroom records (month of March):
Scavenger hunt, reading Me and Fat Glendsa,
repcrt on Michigan, writing letter to
Hawaii, working on story, 101 art projects.

languaging Grid {see Appendix A4)
Precoding skill mastery {5)

72/13
A SRR

Decoding skill mastery (B)

72/ 73 ,
*23/'7h

oagngwuoﬂ skills e&wm anngeuw (17}
T ARD .
..B\.uw

Affective characteristics observed frequently (8)
72/r 13 .
2 SRR
Math Grid (see Apperdix B)
Initial nurber concepts mastery aMMv

$72/* 13 IS NS S S SN AN S UL
123/ 7k /..r// A./r/“/w/ﬁ MM/////.A,A.W////V

Rureration nastery {ih)
22/t 13 EN S NSNS S SN
173/t 7h .V/ f//. // /Mﬂf /J///w/

addition and mﬂwv;ovmns nastery (2L)

172/073 RSOSSN S V SOOI NN NN N NVNNY
©73/ 7k //////////r///.

gpmvﬂwnwﬁo: and divisfon rastery {16} ﬂ/

*72/°73 | 3 o
A S e ———

‘Fractional} nunbers rmastery {22) .

72/ 13 KoY " b
Y03/ AN A\ 1

v & [ . T & . . Y - T Y T | SRaEE o Y

w
-
-t
-
-y
-
-]

1 ) vo8 L3

Heasurerent maztery {18}
"2/ 73 NS SY ]
73/t 7k //M 1

t 1 1 + & +« U o rr o= A g
Geoneiry rastery (1h)

*72/'73 F 3
3/ |
1 4 LB R v v T
fective Grid (see Appendix C)
It -aCConter Covtor AT AT o Bl P
RS RS I X 1 & 7
x:,d RN : 14
Standardized Tests -
Gates-MncGinitie Vocabulary  Comprehension .
71 1%ile 15%1ile




Lenguaging Grid (see Appendix A)

6. ~, a ten year-old boy, who has been Procoding skill )

in Marcy Open School for three years. 172/173 Tl xtery )
il BTN

Goal-relatedness of activities during one day in Decoding skill mastery (8)

October, 1973, and one day in April, 197h. ﬁ%ﬁwﬁﬁ

~ Connmication zkills used fregquently {17)
Goal 1 Coal 2% Gosl 3 veafresd n :
i .du\.ﬁimmmﬂﬂ 3
ot @ T ¢ ¥ t ¢ 7 U+t ¢t F ¢ ©C 0 ¢« & &
m % .m. 2 2 m b d mw 3| Affective characteristics observed frequently (8)
Lk fo ol 2is iz &a mm Y92/t 13
CRCIEIEREREREEEREEE LET0 [ I ——— ‘
munnowon. - ¥aeting x| = x x Math Grid Ammm .b.mumumﬁw&.x wv

Rardca Initin) nurber comceopts nastery {22) s -

Reading {2) x x x . A SR AL RAA A LTAALLAAL AL AL LA AR AL AR LAY

Craative dranatics 73/07 LN /V /MVAV/ W S ASSSSSASASSSNSNKNSN

ﬂmv x X x x ¥ t . 1 P v BN N 4 v g

Cutting paper x x x x Smmeration rastery {xh)

Cieunmus Y x 2/ 13 R A A OO O S OSSO,

Heeting ca play- I ASAMBALARRLLARLRLAN |

groind 1 x x 2831t5on and subtraction mastery (2h)

Sirg-a-iong x X 0727773 | ‘ Ancu

Diorer dall x x x -ww\.ur

mn...”uv‘.m. X % % T T f

...mwwwqmuw..wmﬁbn . M . x x Maltiplicatlon and division nostery (16}

-Blws 17 ft

Pottery (L) x fx!x x x ..uw“..ww. - 14%

wms&.bn x x T 1T v 5 v 1 1 o1

san-up x|x x % Fraclional nupters mastery (&2} .

Jlocks x

Writine X * * ‘ “.ww““ww hoagat w
by - : Ei : &7 F T PR 4 T Y : 1 v
H ~mer Hsll products {(Jan. - April): Meacurement nastery (18)

TV "72/012 -

Tuble ET0TY L A WL WA W N N .

House window

New floor Affective Grid {see Appendix G}

. . left-of-Cent Cont, Kight -t =Cont e

M‘E-quuﬂfk.m Yoverber, 1973 OQ r mw:. . W wer

80X &;ril, 197h Hot availslle..... Ceeeieaniaterena
Gym participation (3 weeks in April): Standardized Tests

None Gates MacGinitie Vocabulary Comprehensicn
Music participation (Jan. - April): 172 724ile L5%ile

None '73 hoZile Lhofile
Books from library {1 week in March}:

None
Special programs:

None
Classroom records:

None .

-37-




BEST COPY AVAILABLE

7. , a ten year-old boy, who has been
in Marcy Open School for three years.

Goal-relatedness of activities during one day in
October, 1973 and one day in April, 197hL.

Goal 1

oal 2 1Gozl 3

Verbal
Recponsi-
bility
FOun ond
"Qther!s
criphts

Listen
{irite

Reud
. Hath
Taking

3

aon-

|
!
|

-

October - Heeting
Electricity (3)
Electricity-~

tratr (3)
Pottery (3} x
Hecting
Passuord (3)
Playgrourd clean-

up ¢

]
L.
L]
L
X X

K & XX
MR NN

®
MRNXK

Meeting

April - Gym

Lry ice exper.

Clean-up

Gym

Mecting

Recordreeping

Math (J3) ¥

Random

Clay (L) x {x | x x x

Civil Defense
Drill x x

Hammer Hall products {Jan. - April):
Mirror

Gym participation ( 3 weeks in April):
Floor Hockey - L times
Basketball -« 3 times
Gymnastics - L times
Box Hockey - 1 time

Music participation (Jan. - April):
Virginia Reel

Books from library (1 week in March):
Coin Collector's Handbook
Witches, Wit and Werewolf
Catalogue of World!s Most Popular —---

Special programs:
Tutoring

Classroom records: (Month of March):
Chemistry, chess, drawing, square dancing,
media, gym, hammer hall.

HNX N IM
KHXMXX IX
]

x
L]
NNNX X ]
NN X Nlﬁﬂ

X

¢
"
N

Languaging Grid (see Appendix A)
Precoding skl maatery {5)
r72/173
BT Ay

gnﬁﬁlﬂg ns

r72/773
i AL L TIT €
osa.w:hp»g skilia used freguemtly {17}
Syt < ™ H
e RO eTTTOOT —
T ¢ T t + 1T v &t ¢« b @ © v & v
Mfective characteristics chserved {requently (8)

2/ T3 My g * -
-du\- Nr ’ Ak 1 k4 1 4 ~ L S -
Math Grid {see Appendix B)

Initlial number concepts mastery (22)

172/073 S L T TS Y
73/7% [LF LTV LCT VXN TRCTRTNT R TNRNANNS AN

Bareration wantery (1)
LY 7o 5 B WL T W /ﬁ?/ﬂv
173/7k //.MM /./ AY //
2323tion and stbiraction a.—m§ (24}
t72/%13 §
113/ 7h

Multiplication and divirion rastery (16)
172/013 !
t73/0 7k Y b

& & v ¥ ¥ v oy 7y vt

SHRRRER
4¢/Mv ANAY

. <

Affective Grid (see Appendix C)

Iaft-of-Certer  Jenter Right-or-Uenter
Koverter, 1873 g 3 b
&rkl, 2974 1 9 A

Standardized Tests
Gates MacGinitie
t71

Vocabulary
98%ile
172 56%ile SR
-.NW mONMu'@ < T
Excerpts from end-of-year report to parent:.
Child comments: I've been involved in chemistry. by
Hammer Hall. I made a bunch of pots. I have read
most of the books in the room. I've gotten interestead
in learning more about birds and in drawing them. 1It've
learnaed what people like and don't like. I kncw
that some of the people in the school aren't very nice...
and some of the people are.
Adult comments: Y__ has grown in an understanding
of himself and how he relates to others. He is
developing well in physical movement.

Comprehension
9% .

)
gmm%m




8.. ~, & ten year-old boy, who has been
in Marcy Open School for three years.

Goal-relatedness of activities during one day in
October, 1973, and one day in April, 197kL.

P

Goal 1 Goal 2| Goal 3
4
w a
AP EEPPHESE
'HEEE R EE R
iR S & MTmbmma.L
October - Moeting x | x x x .
Rexding (2} x i x x x ¢
Cyn x |x |x x x
ar.dem
Group Discussion
{8) x x| x T x
Tutoring x x| x x
Reading x x
Meeling 3 x | x x x x
April - Alsent on duy of obscrvaplon |

Hammer Hall products (Jan. - April):
None

Gym participation ( 3 weeks in April }:
Basketball
Floor Hockey

Music participation (Jan. - April):
Hone

Rooks from library (1 week in March):
None

Special programs:
Speclal education

Classroon records:
None

Special education teacher!s records:

Languaging - has been working with the materisls
sent from the Prescriptive Center at Dowling. He has
been using the Michigan Language Program and has

puilt up a small sight vocabulary. He has also
practiced his handwriting and learned to write his

name and address. He does_Ideal and Dolch crossword
puzzles with the aid of his teacher and has a functional
word list that he has started to learn.

:th - In math uses a self-instructicnal bock
that accormpanies a machine. Ile has learned about
sets, can add snd subtract combinations through
eighteen and has been =xposed to the "times™ sign.
This is carried out through programmed cards. He
hzs a little sense of the clock; the hours and the
half-hours.

45

Affective Grid (see Appendix C)

tefl-alwtenter Conter Right-of-Crutoer
avCiier, 1571 13 1 4]
aprily 1wyl 7 7 2

Standardized Tests

Gates MacGinitie Vocabulary Comprehension
71 1%ile 1%ile
172 LZile 29%ile




WORK OF TEN-YEAR-OLDS

BEST COPY. AVAILABLE
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D. SUMMARY FOR TOTAL SAMPLE OF CHILDREN Lenguaging Grids pEST CorY RiNi
Five year-olds

This section of the report will summarize in quantita-

tive form the information available for children in 21l mmwwmwm gkill mastery (€)
age-groups of the sample. .d\é%
Deceding skill mast 8
1. Interest Center Records: Records of children's toafess pratery (8)
involvements and products in interest centers are L
summarized in Table 9. It is important to keep in Communicaticn s¥ills used freyertly {17
mind that these figures reflect only the option times, .Nw\z‘g
when children have a choice about their involvements ) T T T T T
in centers. These do not repert the activities ﬁwmv w,ﬁ Wﬁaaoiu:? eomerred fresoentiy (c
wnich take place approximately once a week for each Y13/l BNANNE — ;
center when entire classrooms participate in center
activities.
Six year-olds
Frecoding skill! mastery {5)
Zable 10. Swwmary of interest-center products and involvements of total cainle of children, CAEA Hf
# Children with |# Children par-|§ Children par— ] # Children with 3/t A
Hammer Hall pro-fticipating in f{ticipating in bucks from ik < 1 4
ducts (Jan. « leym options (3 jrusie o *ions rary {1 week in un.moab.ﬁ.uw_b mstery (8)
IWthohwceﬁ # in Samplel Anri?) weeks dn Marchifldan. < Arril) Yoret:} ..wm\ 2\l i
year-olds i 75 ) o (2) 05 4.6)) D ACoN AR NN\ '
m — 1 . - 1
€ year-onds K 33 (2) 66% (i) €2 (1) 338 (2) Cormamleat I I Eet S 1 D27
° tes 4
7 year-olds 7 608 (1) 30% (2) 308 (2) 70t (5) LI\ SR — ]
. € fectin R rices drereet Ty et 4. n. P ' '
8 year-olds 7 0% (5) 6ot (k) €% (L) 602 (k) vrepys e eterd i, elrereed freomenly {F]
9 year-olda 9 Ls% (4) 308 (3) 302 (3) 200% (9) TERTINNNNY —
10 year-olde 8 L (3) 6oL {5} 22 (1) 0% {h)
11 year-olds 8 0t (3) 08 (7) 25% (2) 752 (6) Seven year-olds

Precoding «%111 rastery (5)

ALK
BN =

Deeeding 6k111 masters ()

Zz. Skill Records: The languaging and math grids are mmu..%”&

summarized according to the average number of =kills ) T TS
nastered or used frequently by the children in the ncs_sxﬁmﬁimﬁsrﬁl fromemntl: (303
sample according to records from '7z-'73 snd '73-'7h. Y73/l ?/.m A
. - . L L T Y T 4
b.M.MQOdwaﬁmr WH.N.%S.N.N.M (Egm.ﬁn.WWQNWNW.OH. WFQ ﬁMO N.@OMN.&NHMH gwwwwwﬁw characteristics” ebuerved frecuent 1y (&)
es dur schoo ear -t iovember an ril. '12/°73 IOSSY - :
da ing y Ap 73/ 7 SANAYASYNT !

T T




BEST COPY AVAILABLE
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Eight year-olds
Precoding ski1}) mastery {5}

"72/°13
EAANTRNIN

Decoding tkill mastery (8)

t72/°73 ‘
*73/°7L Eﬂﬂﬂu
t

Commmication skills uzed frejuently (17}
L 27 AP d
$73/'7h ]
1 ¢ 1 : ¢ b s Tt L € 1 % &
Lffective characteristics obcerved frequently (8)
€72/°13 EXLLLL 3 -
73/¢th FAM i

K4 ¥ * - 1 R

Nine year-olds
Precoding skill mastery (5)

CALS]
/TN

Decoding sk$1) mastery (8)

t72/¢73
R
]

gﬂuaﬂ:oﬁ Bkills vaed freauently {17)
vl ;
123/'7h RRARAY) }

L A D e A N 2 S N
Affoctive characterictics observed frequently (8)

t72/¢13
237k RRSAERT——————

Ten year-olds

Precoding skill mastery {5V
LT AN S ¥
YA,

Deceding tkil? mmrtesn {6
LR
b SRAN I

TG R LS A [ R
o R

F AN

- 1
A wMler DEWE 1L, S
T e

Eleven year-olds

frecodivs o

LR S

gt
YD RANDS

Deoooding: swii!
Yle T
eyl -

1 M f M : L

Affe~tive ci o rarterictic cbrervedt Drepenstty (E)

R is)

~




Math Grids
Five year-olds .

Infitial nunter concoptn mastery (22}

..B\..&“
.NN\-NE Y ? 7 . ’ s 3 T T v v Y v 14 LZNRSE EENNE T 4

Yureration maztery (1k) :
. 727273
R E7AE S \\: WS e et
addition and sultraction w-oitery {Th)
122/273%
.
-NU\ ~N« 1 . [ . . N Iy € T . ¥ 1 L4 t 1 4 . M 3 f [
« Multiplication snd divizion iiutery {14
t72/0 13 ]
73/' 7l }
1 1 . k1 A1 LS 1 { & 1 1 LR L .

Six year-olds

* mitial nerter comsept: rontery (20
172/423
73/ L

Kumerst on rastery :r )

* .ww\.‘\mvrvn 3
WY S7ANIRN N 1
e S
A33itic: = rubivacticg moectery 7L .
72/vi ¢ S
A R S A §

123704 ANNAANANE , -

Matiptioo s iee 2d diviien mustery {14)
tgelry [T 7
193/, —
T T T T

Seven ye.r-olds

roeoneents roctees {00}

ndti- - -t
LR
oY SLA

. f

Rc.:.,ﬂ..x m n reoterg (1)

bdtitio: nnd cutdyaet e <oty (TL)

(LT ANE . ]

.u\f}..thﬁ;Mﬂ,ﬁmﬁA .

7 T T 4/”. W./H ; T (R I 4.L
Multiplicalion and divicion mactery i9)

AN CTANE H

$73/0 7L Vu* T

F ¢ §F 1 ¢ i1 v T i B
-

Fractior:! nurber: masteors {00}

LN 77 AN KR 3

aeen - _

1 « . 1 . Y b 4 r

Eight year-olds

Initial number eoncepts amastery {(22)
r73/01h | )
e T PRI o T ™7 T T Y (S S

T F ’ : LS

¥ureration noazmtery (1h)
Y72/ e3
LY RTANIN

2d43ition and subtraction mattery [2L)

172/172 | \ALRR LY R
7377, PEOPIN
0 . ) N S 1 e H ' t [] 1 i « t i
Kultiplication and division raztery (10}

172/'73 ,
173/t 7 .

Nine year-olds
Initisl numbher concepte aastery {22)
vie/vel
Y23/

433

AS!._. : iKY

17:/003 INU NS S S OV NN NN -

Rurerntion r-

123/17h —
Aarv

233t ion and subtraation raote

Vel

17317 \
Multiplication nnd diviticn rastery (16}

e/ OO >
PV W_uvuv TYIRY) M.

meotery (70
. - s

L] ]

Froct .Z“:..w _”uo by
..\n \-M-nw H"l‘ .41
ve>r+il ISR ST

¥ ocure ront w..spz. m:u
-\.\n N‘wr o -
17/ it NS — - —
fcewmrts s mestary (MY
7. a-w..u -
v/ | -

Aruitoxt provided by Eic:

E\.



Math Grids (continued)
Ten year-olds

adition and subtraction manterw {2k)

A A A A L LR VL VAL R RN
& t 1

| SEI JEe RENN SRS SR SIMSE LARE REREE MASE RINEP RENN R t ¥y 1 ¢t & ¢ ¢

Multiplication and disision mastery 16)

17213 [XY ]
MY 574N/ 4
7 Sy ZAED JNnt SROS Ty NN BN SRR NN SN BEARL SN SN
Fractional nunbers mantery (22) .

12/t 13 §

173/¢7k [N AR

S 4 « 1 4 T Y . & « s L4 .

b L d

" Measurewent nastery (18)
2713 [
.ﬂ&.qr ﬂ € F i 4 4 &

Eleven year-olds

Initial munher concepts nastery (22)
12/ 13
£73/'74

Wumcration mastery {(1h)
223 OO A RN NN LY \
t73/'1h /.//V//f///f/// wzr../i./lfuﬂ

a f € *i° ¥ b % T h |

A4kstion and sublraction mastery (2h)

e

| SR SENE SR TR NG B L. S A

222/ 13 RA AN XY

13/ h

¥altiplfcation and divizion mastery (16)
72/ 13 vl 1

..uu\.ﬁr,w#vawf.nyvw“ i

Fractional runhers mastery {22) -
s/ 13 1
/U 1

Measurement nastery (18)
2/ 13 )|
*P3/*h /V ./- 1

L S . AL L A I L R A L e

« § ¢ 1 4 [1 t « 4 T ¢ T R L 4 " T

Geonalry mastery (1h)
72/ 13 1
30tk |

| 2R L L R L R I

Affective Grids
Five year-olds

left-of-Center Center Right-of-Center
November, 1973 8 3 5
aprii, 29th 6 k é

Six year-olds

left-of-Center Center Right-of-Center
Rovenber, 1973 8 2 s .
aprid, 19th L h 8

Seven %.mwwaowam

left-cf-Center Center Right-cf-Center
Rovember, 1973 8 L L
April, 1974 3 6 1

Eight year-olds
loft-cf-Center CGCenter Ripht-of-Center

November, 1973 7 3 w
april, 197k 10 2
Nine year-olds
left-of-Cent Cent
Hovesber, 1973 hoer Gegter Mehn-gtsConter

April, 197, 7 2 7 *

Ten year-olds

Left-of-Lenter Center Right-cf-Center
Movenber, 1973 6 h é
april, 1974 5 S 6

Eleven year-olds

Iaft-afLenter Center Right-of-Canter
Movenber, 1973 5 5 6
Aprid, 197k 3 6 7

Since the age-level groupings refer to age during
the 73/7L school year the 72/73 graphs for children
one year older are actually for students the same
age. Thus, comparisons between graphs on this
basis provides some Indication of the consistency
of skills mastery across scheol years.

3




My comments on the data need to be preceded by a reiteration of some of the statemenis on Page 2 of this report.
It is not the task of the evaluation or of the evaluatcr to judge the sdequacy or success of the school or of the

children.

Such judgements must be left to the reader, to be made on the bagis cf his own vaglues and perspectives.

The following comments, therefore,are intended tc raise issues which I believe should be dealt with or at least

of which school decision-makers should be aware. In sorne cases, I state several possible conclusions.

Deciding

which of these conclusions or suggesting other possible conclusions which sre gppropriate for the direction of the
school, or dismissing the importance of the lsgsue altogether, 1s the responsibility of the school participants.

A. Comments on Environment Data:

Examining the information on pages 5 through 18 of
this report reveals that all three goals have been
facilitated by the school. Arreagements cf time and
space and selections of materials and activities all
create an environ - nt which consciously allows
learning experiences for children in the three goal
areas being evaluated.

Should more be provided? Is it legitimate to label
Monopoly as & math activity? How much choice leads to
taking responsibility? 1t is the responsibility of
staff and parents to answer these guestions. Pro-
spective parents and staff might also assess the appro-
priateness and adequacy of the goals and environment,
as presented here, in terms of their own values and
1ife styles.

The tables and maps on pages 5 through 18 indicate
that the various aspects cf the enviraenament speak to

a multiplicity of goals. Tre classrocm and interest
center arrangements relate to several goals at cnce.
Activities and materials most often provide experiences

for children which combine several areas of desired
learning.

The children's interviews, however, reveal some
children's perceptions which call intc question

statements that Marcy has integrated its curriculum.
Four trends emerge from the charts on pages 20 and 21
when put together with similar charts from the other

eight classrooms. (As indicated earlier, these are
available in a separate report).

1. Most rooms have one period of the dsy when reading,
writing, and math are "required" gctivities. In all
such cases, the children state the terms reasding-
writing-math with a sense of closure...of their forming
a separate entity in themselves. They see them as
being "subjects™ or as something spart from other
learning.

o1
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The activities which children see as being appro-
priate under those labels are often much broader than
the traditional textbook-workbook choice, but they do,
nevertheless, see those areas as being "subjects.™

It appears to me that this is in contradiction with
many public statements issued by the school about
integrated curriculum, such as "reading and math are
not taught as separate subjects but are an inlegrated
whole in the child's learning.” (Marcy's Language Arts
Program"). The contradiction needs to be examined -
with several conclusions possibly emerging. 1 see
three possible conclusicns:
a. Integration is important for much of the

day, but there also need toc be times set aside

for teaching skills as "subjects." Thus

the program would remsin essentially the sanme,

but the public statemenis on integrated

curriculum should be changed.




b. Integration is an ideal toward which the
school is aiming, but traditional training
of teachers and traditional expectations of
perents make this a long-term process. Thus,
the program may need to look at ways of mov-
ing eway from the current subject-orienta-
ticn and the public statements should be
changed to reflect the on-go'—g growth in
thig direction rather than siating integra-
tion as being an accomplisghed fact.

c. The information which emerges from the
interview and observations is inconclusive

and should be examined and expanded.

Again, the igsue 1s not one of whether activities
speak to a multiplicity of goals. As stated earlier,
the data clearly shows that they do. The issue is,
however, that children's resgponses to interview
questions suggest that, in their minds, basic skills
are separate subjects.

2. In most cagses there is a high degree of consistency
between children's verbalizations, as revealed in the
interview, and their actual behavior, as revealed in
the observations. That is, if they said that they
could do reading, writing and math and that those
invelved bocks and papers, those tended to be the
activities which they, in fact did do. 1If they said
that they could do all kinds of ihings like play

with trucks, sand, do art projects, play games, go to
centers, and a wide variety of activities, those wide
variety of things tended to be, in fact, what they

did do. It is important to reiterate that approxi-
mately three to four weeks elapsed between the observa-
tions and the interviews. Thus, this consistency
appears to hold over time,

There are some inconsistencies between the teacher's
and the children's perceptions. In some cases the
teacher indicates that it is appropriate to go to
interest centers during a particular time period. The
children interviewed did not verbalize that as a
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possibility nor did they actually behave in that way.
The larger inconsistency emerges as the teachers
sometimes report a much wider range of possible
activities-particularly under the categories of read-
ing, writing, and math-than children either report

or practice. This is not to suggest that none of

the children in a classroom understand the possibili-
ties which are open to them, as only about 20% of
the children are included in the interviews. It can-
not be denied, however, that at least some of the
children are not understanding that the range of
activities are possible which the teacher reports.
There are several possible reasons for the discrepency.
I suggest two possible reasons:

a. The teacher does desire the wider range of
activities, but needs to find ways of
better communicating and reinforcing this
expectation to all children.

b. The teacher makes one kind of public state- mw
ment of expectation, but in fact is uncon-
fortable with practicing those expectations.
The ressons for the discomfort need to be
examined so that she/he can be open about
honest expectations.

i« The series of charts on each room clearly show
that different degrees of structure are implemenled
in the warious classrooms in the school. These
variations are in terms of the breadth of acceptable
activities during various parts of the day and in the
kinds of activities which are made available for
children in various rooms. The school!s emphasis on
personalization of curriculum and acceptance of

" various teaching and learning styles would indicate

that these variations are healthy.

The second half of the interview also shows some
interesting things about children's perceptions - this
time in how they see the contributions which various
people mazke toward the classroom environment. Table
8, page 22, shows a fairly consistent direction of




positive contribution moving from chlld to teacher to
peers, with a smaller gap between contribution of the
child ans tae contribution of the teacher than between
contritution of the teacher and the contribution of
peers. This is certainly in line with public state-
ments by the school which voice a commitment to
children and teachers both contributing anc deter-
mining the academic and social setting of the

school. However, the low contribution of peers may
be worthy of further consideration.

B. Commernts on Childrent!s Datsa:

1. Six Year-0lds - Generzlly, activities of all chil-
dren relate to all the goals. The bar graphs on the
languaging grids show that at nost a child gained two
skills and at worst a child lost mastery of four skills
over the one year period. Fairlyconsistent growth

is evident on math grids as is a movement from left

to right on the affective grids.

It is interesting to lock at the profiles on particu=-
lar children. The six year-old girl described on
page 27.raises possible questions. There is no
evidence of participation in interest centers during
option tire, but she has participated in many
activities in the classroom. She has a relatively
high standardized test score, but has mastered the
fewest skills of all the six year-~olds in the sample
on the languaging grids.

The six year-old boy described on page 29 shows scone
growth in languaging and relatively great growth in
r.ath and affective. The affective growth mgy be
related to his participation in small~-group counseling.

2. Ten Year-0lds - Overall, these profiles show very
little mastery in division and multiplication on the
math grids (an average of 15 skills is mastered). Is
that a comfortable level for children of that age?
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Unfortunately most languaging grids for these chil-
dren were not available from the "72-"73 school year,
so levels of growth cannot be seen. Most have,
however, mastered all precoding and decoding skills
by the end of school year "73-'7h. Activities of
all of these children also relate to all the goals
being studied.

3. Total Summary - Table 10, page L1 does not reveal
any clear-cut lines with regard to participation of
children in interest centers. The range is fron 0%
(five year-olds in music) to 100%Z (nine year-olds
with bocks from the library). PRive year-olds tended
tc participate less, but this is not always true.
Hannmer Hall ranged 33% (six year-olds} to
70Z {eight year-olds)
Gyn ranged from 20% (five year-olds) to
90%Z (11 year-olds)
Music ranged from O0F (five year-olds) to
€£0% (seven year-olds)
Library ranged 337 {six year-olds) to
100Z (nine year-clds)

™
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Information not included in this report shows that
participation spreads evenly in all centers for both
boys and girls.

It is unfortunate that languaging grids are not avail-
able for '7¢-!'72 for ten and eleven year-olds. The
bar graphs show that in almost all age levels =znd for
ail skill categories, mastery is not as high in April
'7l; as for children one year older in May '73. A

lack of growth is apparent for seven and eight year-
olds.

All precoding and decoding skills are mastered by
age eleven. Frequency of affective observations
are relatively high for six and seven year-olds and
drop to lower levels for older children.




The math grids show a consistent growth for all ages
in all skills, with the exception of eight year- olds
in addition and subtraction. A leap of growth is
evident for 11 year~olds. Mastery is higher for age
categories at the end of !'73-'7L than for children
one year older at the end of '72-'73. The exception
is eight year-olds who are behind where nine year-olds
are last year. There appears to be inconsistency in
nastery of multiplication and division skills across
the variocus ages.

Affective bar graphs show a growth from left to right
for all ages, except eight and nine year-olds who
moved in the opposite direction.

L. These trends raise some interesting questions about
the growth of skill mastery and the recording of iaat
growth on vhe grids. It is not known whether the
growth or lack of growtk which is summarized here ic,
in fact, .nown by the classroom teacher. To what
extent do the teachers have ready ways of cumparling
grid masteries over *ike two year period? Assuring
that it ic a child's growth, rather than his/her
achilevement of sonme set standard for his age level,
that is irportant, then it is important that the
teacher, the child, and the parent be able to see
that growth.

Clearly, growth is visible in ways other than grid
recordings. Informal observations of activities by
parents and teachers and a sense of accomplishment
by the child himself or herself are most important
indicators. If the grids are useful, however, then
is that information easy ‘v see from year to year?

L question might also be raised about the grids them-
selves. Are the recordings of mastery accurate? Are
the grids sufficiently objective to be able to draw
conclusions from year to year as the teacher making
the recordings changes? If not, then of what value
are the grids?
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A look at the recordkeeping grids also relates to

the questions of integration. Goal 1 states "We

want girls and boys to speak, listen, write, read

and deal with mathematical concepts effectively and
confidently." The wording of the goal places value

on kids knowing languaging skillc and being able to

uce them. The languaging grid reflects both of these. -
The first two sections of the grid list reading skills:
rrecoding and decoding. The second two sections list

uses of communication skills and areas of confidence "
and enjoyment in the use of langusging rrocesses.

The cecond half of Goal 1 which speaks tc the area of

in=th purposely uses the phrase, %deal with rathematical
concepts®™. That phrase reans the patterns, symmetry,

and flow of the world in contrast to a narrow inter-
pretation of mzth as beings series of caleculation

ck311:. This brocad interpretation of mathematics is

not, nowever, reflected in the math recordkeeping o
grid. Through a series cf seven categeries of various Iy
typac of exleulation skills, a child's progres:s in

*dealing with mathenmatical concepts effcctively and
confilently,” is reduced to lLis mastery of specirfically-
deined skills. Thus, the math grid does not retlect

the values represented in the gozl statement in the

sgme way as does the languaging grid. I believe tuere
should be a serious considerstion of the implications

of this discrepancy.

C. Suggestions for Action

The previcus pages raise the following issues which I
believe to deserve staff and parent considerations

--Integrated curriculur,
What is 1t?
Does Marcy have it?
Does Marcy want it?
What public statements does the school
make about it?




~-Contribution to environment. of the participants. It is hoped that this document

Do the children's interview responses can provide information that will serve as a link in
(Table 8) reveal a comfortable that process. .
distribution?

Does the distribution suggest any need for
change?

-~Recordkeeping grids.
Are they sufficiently objective to make

comparisons?

Is the math grid sufficient to reflect the
math grid?

Do te .chers currently see grids from previous
years?

Is it important that they do so?
--Skill growth and activities.

Are school participants comfortable with the
growth reflected on various record-
keeping grids?

Are they comfortable with the range of
activities in which children are
participating?

--Interest centers.

Do the records reveal a comfortable level
of child-participation?

Are the records suw.ficiently extensive to
make such a judgment?
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In addition, I would strongly urge that readers
examine the report for areas of interest which I have
not identified here.

D. Final Comments

4 school is a culture. Marcy Open School is a culture.
To reflect the school in any written document is an
impossible task. This evaluation does, however, attenmpt
to reflect whac the school does for children. As a
growing, evolving institution, it is hopeful that the
school can be aware of its strengths and weaknecces in
a more sclf-conscious way and, therefore, change in

ways which may be more appropriate to the goals
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In May, 197L, the Marcy Advisory Council and staff
received a preliminary copy of the infomation in this
document. A panel of parents and staff reacted to it
and a general discussion followed. The report has
now been referred to the Evaluation Commitiee {(a stand-
ing committee of the Advisory Council) for mcre de-
tailed consideration of program implications.

For the r.~poses of this document the evaluator
sought a written response from Marcy. Time prohi-
bited putting together a collective respanse so, in
conference with the principal, Glen Encs, a2 procedure
was decided upon.

The fcllowing people were given a draft of this
dccument anl were asked Yo write their comments ani
reacticns: Jack Arnold, teacher aide

Launa Elliscn, intermediate teacher

Peggy Hunter, primary teacher

Jay Scopgins, primary teacher

Jim Smith, parent

Timi Stevens, parent
Bill Stockton, a parent and chairperson of the Evalua-
tion Committee, then summarized those reactions. It
is expected that further counsideration will be given
to the information in the document throughout the next
school year.

Billt's compilation and summary follouws:

The reactions of Marcy folks to this report
ranged from a Socratic dialogue, in which the
"ruzzling premise" of accountability and the “elusive
concept" of "integration" were cooly considered -
tc an angry, principled inattention to the contents.
Irn the presence of such diversity one doesn't summarize
but gives thanks that only six were consulted. The
following comments attempt to descrite the variety
of reactions.

Perhaps the only generalization warranted is that
the four staff members snd two parents focused on the
introductory and summary remarks of the evaluator.
Little was said directly about the data presented.

Staff members seemed most concerned about the
evaluator's corments concerning the question of
"integration" of reading writing end math into the
curriculum. Two agreed that the integration was an
ideal toward which they wished to struggle. Another
suggested another interpretation of the specisal
treatment of these skills in the school. "I belipieve
integration of contents is crucial in motivating and
practicing. I, Jjust as strongly, believe the under-
standing of the mechanics of a skill needs separately
defined tire. A child intensely involved in a project
cannot cope with the slowness of figuring through a
new skill. Likewise s/he cannot focus on both the
sxill understanding and it's purpose ~- it's meaning
in the project, at the same moment." The staff who
commented on the issue seemed to agree that the
integrated curriculum is very much a part of their
concern and ought not be abandoned.

L
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A parent, in the context of a dialopue, seems

to agree:

A: Come onj the subjects are still identifiable.
There is still deliberate instruction in
sutject skills, like arithmetic.

YA mmm. and when that happens, 'integration! is
not as thorough-going as we might have been
le® to think.

A: Are you suggesting that deliberate instruction

in skills cennot be integrated?

Right. At least in the same way that the items,
sgy in the languaging grid cen be integrated.
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A: But then, perhaps it shouldn't be. The sub-
jects, after all, are often separate entities
in their own right, as for example, occupa-
tional fields and children need to see this.
And, as the evaluator's comments show we are
still prone to the judgment that perhaps we
should be uncomfortable with signs of low
achievement in subject matter skill areas.

(I'd leave it to you tc decide which side the parent
stands on the issue but you'd need the whole script.
My suspicion is that he identifies with both characters,
an ambivelence shared by most who commented on
"integration®.)

Another teacher suggestion related to the problem
of integrating mathematics. "I would prefer to see the
math grid far less specific and better related to our
goals in indicating the child's use of math concepts
and his feeling of confidence in using them." In
addition the =a:2 grid should be used over a period of
years instead of starting a new chart each year. It
would then te possilkle to better chart the growth of
eact: stulcat. There was a call for easy, helpful
recording systems so that teachers don't try to xeep
too nuecn n their heais. This would help both for
evaiuati.rn and for cormunicating with parentes.

One “eacher cammerntel cn the need she felt, given
the evaluz+i-n results, to communicate "a wider range
of activities while at the same time Jdeveloping the
child's z#ill in choosing activities that are appro-
vrigte for continuing his growth in leerning.m All
3% one of the staff merbers responiing seemed to find
informati-n in the report tha% was personally useful
>alling atteniisn to real needs. A parent also commenteld
-n the usefulness of the evaluation report to the staff.
Compared to the type of evaluation done in previous
years, this general approach seemed most likely to
serve the staff in preparing for the period when
federal funding stops. If regular procedures can be
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built into staff routines, then evaluation can continue
after the evaluator departs. It was felt that this

is more likely to result from the type of evaluation
reported here than from the less systematic, problem
specific approach used earlier.

Twc responses, a parent and a teacher, raised
questions fundamental to the whcle evaluation report.
The teacher refused to attend to the »epcrt because
he believes it is impossible to describe the diversity
of Marcy. In fact he believes that the came gosls
cannot be used in the evaluation of the efforts of
all teachers, as each teacher proceeds differently
from different goals as individuals and any report
which attempts to generalize will inevitably distort.
He feels, "on soft ground when it comes to describing
our gituations as an all together whole."

The parent's quarrel, or puzzlemeni, was with the I~
notion of accountability which guides the evaluator's N
efforts. The thought that the school "should not be
held accountasble for what each child learns" is
"puzzling because the envircnment created at Marcy
certainly involves learning. Yet here we see it
maintained that in a dialogue between "A" and "2V,
thae matier is debated. In the end the matter remains
elusive but jJudgment is withheld. Certain uneasiness
is sugpested in the dialocgue that the relaticnship
between the learning envirrnments created hy teachers
ani the learning that res:dis, is not brought inte
ciearer focus.

Fore conld he sall shcut these reactions to the
evaluaticn report but not without defeating the purpcse
of & surmary. It can clearly be sald thut the report
i1al an effect on those wnoc read it (and cnly one
reported headachel)
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APPENDIX A
MARCY STAFF .
J S
Principal: Glen Enos Language Specialist: (part- cyce Anderson
time)
Counselor: , Shirley Holdahl Math Specialist: (part-time Jane Gawronski
Primary Teachers: Peggy Hunter till 5/1/7k) .
Marcia Hudson ¢
Carol Yoder Speech Therapist: (part-time) Kathleen Hendrickson
Beth Mackey .
(till L/15/17h) :
Marilyn Risnes Language Tutort (part-time) Eve Johnson
Greg Krueger
Jay Scoggins
(after L/15/7L) Comrunity Resources Volunteer
Ccordinator: Judy Farmer
Intermediate Teacker=: Martha Gerritz .
: - Corrunity Day Developer: Matti Marrow
Trudie Gustad
Launa Ellison (after 2/L/7h) ,
E H~ HH L
ary Lou Hartley Clerks: Jan Shaleen 9
Special Education: Harriet Capetz Pat Capra
L - 3 8
flancy KcKinley Engineers: Vern Darger
Iibtrarian: Hazel Gregory Ben Schuita
Aidecs: Full time:
Gyms Sue Thomas varol Rasmussen
Hanmer Hall: Stan Baird P waMMMH Lareon
Music: {part-tine) Lynn Wagenhals wwwwmww.ﬁ:ww 4
Pottery: ‘part-time) Pete Lee mewmwm.www%aus
M Kay Dooley
Crchestra: (part-tirme) Robert Prosser OWMMwMM%m.wM m&.ww -
Jor. Seng
Social Worzers:s {part-time) Janet Anderson Sharon Pranml
Jean Hammik
Irternal Eviluators assigned to Marcy: Ginny Latts
Evaluator: Ruth Anne Aldrich Jay Scoggins
Community Day: (part-time) Sydney Anne Hoppe (ti11 L/15/7h)

Teacher Center Propgram Developrent
Specialist assigned to Marcy: Diane Lassman
(part~time; -52-




I. Precoding skills
II. Decoding skills
ITT.
IV. Affective cbservations

Precoding gkills 11T,
Alphabet
Yords, letters,

sentences
Directional concepts
Same-different
Follow directicons

Deccding skille
Bepinning consonants

- :
“leniz ani
k4]

Signi wo

Syliztles {number cof)

Syllables

Inflectional enilings and
sinple affizes

IV.

APPENDIX B

MARCY LANGUAGING GRID

Langaage experiences (communication skills)

Communication skills
Uges speech as a substitute for body action.
Speaks freely and is able to communicate clearly.
Is able to represent things he/she has done, “rips taken,
things seen, through drawings, paintings, speecl. ani
wri ﬁu.nb.m .
Spcken and Written
Bridicipates in creative dramatics, uses spoken and written
language to fantasize, play, create stories, plays,
songs, recordings, films, video tapes.
Sporen and Written
csc gnokan and writtern langiage to solve protlans,
Spczer snd Writlen
Uses language to reascn leglically.
Has the ability to use group discussion skills effectively.
Jses idiomatic expressions, figures of speeck, metaphoi, analogy,
ard understanis how they're used.
Spoken ani Written
Usec spoken and written language for scientific records,
reports, work plans, graphs, charts.
Spoken and Written
Has the abil .ty to asdjust discourse to the situation.
Uees the library effectively for both pleasure and information.

o
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Lffective Obgervations

Has confidence in ability to communicate. Spoken and Written
Enjors using language, learning gbout it. Spoken ani Written
Enjoys reading for pleasure and information. Pleasure and Information.
Has the ability to use language to express feelings.
Spoken and Written




APPENDIX C
MATHEMATICS MONITORING CHART

A: Initial Number Concepts E: Fractional Numbers
B: Numeration F: Measurement O : exposure
€: Addition and Subtraction G: Geometry ®: mastery
D: Multiplication and Division
A B C B E F G )
setting numerals to 10 noc. line subset name money shapes
comparison symbols sum, addend no. line number line!money lines .
shapes fractions facts to 9 arrays ordering time linesegment
patterns numerals to 100 ineg. to 9 x facts renaming time polygons
position counting by 10 families to 9 repeated + reducigg calendar closed
1-1 no. line story prob. to 9 2,3 digit x 1 algit| renaming calendar angles
less than mmammnnmm + ~ facts to 9 missing factors + - temperature | symmetry
ra—
-
counting to 10 | counting 2,3,5 coma. 2 digit x 2 digit {L.C.M. C F circles do
numerals toc 10 | expanded nctation | inverses to & com. & assoc. L.C.D. linear lines
numerals to 8 _
ordering 1,0C0,000 inverses to 1 + 10 + linear planes
cardinal no. rounding off nissing addends to 9 !repeated - X volume polygons
+ Roman numerals missing addends to 18 [prime no. x volume angles
+
- expanded notation 106 _ facts facts x + - welght solids
ordinal no. digit value story problems to 18 |factoring - area solids
measurement 3 or more addends 3,4 digit + 2 digitidecimal rate
time + - to 100 X ¢+ story problems [decimal conversions .
money assoclative
vocabulary + - 2 or 3 digits
volume regrouping
-Gl
h» i gntal




7.

Awareness
of self

Sensitivity

to others

Creativity

Flexibility

Self-
confidence

Self-
disciplin:

APPENDIX D

AFFECTIVE INVENTORY

Unable to recognize true
feelings and meaning of

behavior.
1 L 4

t

Conscious of feelings ani
meaning of behavior.

1 L { L ] 1 1

Acts only to fulfill

own needs.
t |

t

Concerned ghout others and

nodlifies behavior accordingly.
t ? 4 ! ’

Conforms to standard
procedures in uce of

knowledge and media.
1

t

Uses knowledge and media in
ique and interesting wers.

! ] 4 1 1

Defensive and highly
Threatened bty new

experiences.
t !
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H

4 re
»ll.r.m
-4
-th

hly open tc onet's oum and
er's expericence.

t L 4 1 ? f

Constrictive control cf

self; rigid.
? 1

.

Flexible; easily medifies
his behavior to meet change.
? ? ? 4 L

*

Yeets inner neeis by

inapprcpriate external

demanids.
] []

Highly develcped sppropriate
coning behavicrs in meeting
life's demands.

$ [ 4 ? ? 4

Meets inner needs by
inappropriate externzl

demands.
1 ]

1

Highly developed appropriate
ccping behavicrs in meeting
1ife's demands.

¥ ? ? ] 1




8. Independence Very dependent; needs very Self sufficient; minimal
mich direction and support. dependence on physical and

social environment.
| 4 t ) 4 t | ¥ t ¥

9. Tolerance Seeks definiteness in all Ad lusts easily in unclear
for ambiguity things. situstions. Can accept value
or factual conflicts.
v 1 Y t ? t 1 ? L 4
10. Persistence Gives up very easily. Firm, very persevering. N
[ 1 ] | 4 1] ¥ ] 1 b}
11. COCpenness keveals very little about Revegals a great deal about
perscnal feelings and personal feelings and thoughts.
thoughts.
' ! ] t ] ¥ t 1
o
12. Tcleratiosn Corpletely rejects pecople Recognizes and accepts <
cf others wht are different. individusl differences.
? ’ ? |} t 1 ] 1
13. Social Yew frienis, solitary. Seeks social contactsy has
relatiorighips many friends.
t 1 L] 1 14 ? 1 ¥
1L. Friendliness Reserved Outgoing.
t ? ? ] ] ? 1 1
1. Pover Manipulative, concealing. Influential; open. .
? t ¥ 1 1 ¥ 1 ¥ .
L]
16. Interest in Hot much Very actively interested. .
acadenic
u,mm.gmf”m ? ? ! t t ? t 1
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